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~FOREWORD

KEIJI SHONO

It is a pleasure to present this selection of highlights from the National Symposium on Japanese Language Education
(NSJLE) 2018.

NSJLE 2018, jointly organised by the Monash Japanese Language Education Centre and The Japan Foundation, Sydney,
was held on November 2-3, 2018 at the University of Technology Sydney. The fourth symposium since its inaugural event
in 2012, NSJLE 2018 provided an invaluable opportunity for those at the coalface of Japanese language education to share
their classroom innovations and insights with fellow members of the community.

The common pursuit of our dedicated Japanese language educators once again resonates through this collection: to
explore the notion of connection both within and outside the classroom, and to ensure the community is equipped to
respond to enduring and emerging challenges in the field. Embodying the NSJLE 2018 theme of ‘Bigger, Broader, Better,
this volume of proceedings is testament to how the community continues to support Japanese language learning and
ensure its relevance in the global context.

| would like to extend my sincere appreciation to those involved in bringing this volume to fruition: namely, Dr Robyn
Spence-Brown, who provided invaluable assistance as chief editor of this volume of proceedings; in alphabetical order,
Dr Belinda Kennett, Dr Gwyn McClelland, Yutaka Nakajima, Prof Chihiro Kinoshita Thomson and Dr Naomi Wilks-Smith
for their commitment to the selection and reviewing process; David Kelly and Mari Minami for their assistance in editing
and proofreading; and Maki Toshimori, Junko Yano and Leah Sourris of The Japan Foundation, Sydney for their editorial
and administrative support. Finally, | would like to thank all the contributors to this volume, whose learnings within it will
undoubtedly continue to inspire and drive forward Japanese language education in Australia and beyond.

It is my great hope that the contents of this volume will serve as a springboard for further discussion among not only
participants of the symposium but also the Japanese language education community at large, as well as provide a catalyst
for further innovation in the field.

Keiji Shono

Director

The Japan Foundation, Sydney
May 2021
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INTRODUCTION

ROBYN SPENCE-BROWN
Monash University

This volume showcases a selection of ten papers, originally presented at the National Symposium on Japanese Language
Education (NSULE) held in Sydney in 2018, with the theme of ‘Bigger, Broader, Better. These papers reflect the positive and
expansive vision of Japanese language education embodied in this theme, and the wide-ranging and inclusive scope of the
symposium itself. They cover innovations at all levels of Japanese language education, from primary to tertiary, and include
both shorter practice-based reports and research papers of a more academic nature. The authors also represent a wide
range of perspectives, with participants based in both Australia and Japan, including Japanese language teachers, school
principals, academic researchers and even librarians. As was the case for the symposium, this volume is bilingual, reflecting
our bilingual Japanese language education community. There are six papers written in English and four in Japanese, each
with an English abstract.

The first six papers describe cutting-edge developments in primary and secondary school programs, from the establishment
of a new Japanese language program, to a variety of innovative pedagogical approaches. The remaining four papers relate
to tertiary education. However, most of the papers have broader relevance to teachers at every level. Indeed, one of the
aims of the symposium, and of this volume, is to promote cross-fertilisation of ideas and approaches across the different
educational levels.

Paper 1 by Nicholas Creed, Mandy O’Mara, Teresa Marnik and Steven Miyazawa, Establishing a high-quality Japanese
program, gives a comprehensive account of setting up a new secondary Japanese program which is thoroughly embedded
in the school and its community. The paper describes how the program was designed to fully integrate into the educational
mission of the school, to align with school ethos and goals, and to reach out to the local community and beyond. With
the support of both school leadership and the school community more broadly, the program has been able to contribute
substantially to the broader educational aims of the institution in ways that go far beyond classroom language learning.

In Paper 2, Oh what a feeling! Using Toyota as a case study to teach Year 9 CLIL Economics and Business, Jessica Bretherton
describes an ambitious and engaging CLIL unit for Year 9 students in a regional high school. The program incorporated visits
to Toyota dealerships and culminated in student-made TV ads using actual cars. The paper reflects themes which can also
be found in the volume, including the benefits of incorporating other curriculum areas, and of boosting engagement and
performance by setting more ambitious goals, rather than by dumbing-down or narrowing the focus of a program.

Paper 3 by Yuji Okawa and Takuya Kojima, Parental engagement in their children's Japanese learning: language course
for parents at a high school, echoes some of the lessons learned by the school described in Paper 1, emphasising the
positive results of engaging with the broader school community. It explores how the introduction of a language course
for parents promoted a reciprocal and collaborative learning relationship between parents and children, which promoted
achievement, led both groups to view Japanese learning more positively, and also enhanced parent-teacher relationships.
It is a wonderful example of the many positive spin-offs which can result from an intervention that reaches beyond the
walls of the traditional classroom.

Paper 4, Using shuwa (Japanese sign language) gestures in the Japanese classroom by Kathleen Duquemin, discusses the
introduction of gesture-supported reading in a primary classroom, and the creation of an original text with which to use
this approach. It shows how this increasingly widely adopted technique enhanced comprehension, retention and student
engagement, and led to greatly increased outcomes for the students involved.
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Paper 5 A—ANIUT7EBERDFELEEDHSTLOZRL—3> AT (Using  telecollaboration
to connect Australian and Japanese children: a case study) by Shinji Okumura and Masae Uekusa, describes a
telecollaboration project with a cultural focus involving primary-level students of Japanese in Australia and students of
English in Japan through the use of a social networking site (SNS). It is another example of how an ambitious program
which expands beyond the classroom walls through the clever use of technology can enhance educational outcomes, and
create meaningful authentic engagement across national boundaries. It will doubtlessly be very relevant to readers coming
to this volume in a post-pandemic world.

In Paper 6, Ayako Wada describes the development and use of kits containing various cultural materials in
BAEFBEDISDD hands-on WERELEM: 13 R | AERZRIHT 2 ZHE LT (Developing hands-on materials
for Japanese language learners: creating ‘a-ha’ moments with teaching materials). The author’s experience using these
packs in various places suggests that employing such resources can make cultural learning more concrete, promote
discovery-based learning and enhance student motivation.

The final four papers relate to developments at the tertiary level. Paper 7, HAGEY ZACERT 5H LWLEH

[RAZS AV TOT T N DIRZE (Using voice samples in Japanese classes: a proposed teaching method) by
Nobuko Wang, describes an innovation for advanced-level tertiary students in Japan which involved the use of texts
produced as 'voice samples’. Students listened to and transcribed the samples, and then recorded themselves reading
them aloud. The intervention was found to promote listening skills, pronunciation (including articulation and intonation)
writing, and vocabulary acquisition.

In Paper 8, Supporting mixed-group language learning through Communities of Practice and Boundary Crossing, Chihiro
Kinoshita Thomson and Nagisa Fukui describe the philosophy behind one of Australia’s largest tertiary Japanese programs
(UNSW) and the innovative activities which it includes. The program connects students at different year levels, and also
fosters interaction between the students and local and international Japanese-speaking communities. This paper will
be of interest to school teachers wondering about what lies ahead when their senior secondary students transition into
tertiary study. It also argues for the relevance of a 'Community of Practice’ approach at all levels of education. While
the terminology and program details may be different, the lessons learnt about the importance of a whole-community
approach within an educational institution, and the fostering of authentic connections with Japanese speakers, echoes the
conclusions of several other papers in this volume, and will no doubt provide inspiration for teachers at all levels.

Paper 9 is entitled XIEREE HAGE Y ZADEE B 7 72— Ex B L (NEED S BABERHE\DENMDHF
(Bringing the library into the Japanese language classroom: enhancing students’ information literacy), by Akiko Hiratsuka,
Shoko Ono and Hirofumi Yada. It describes the information literacy support given to intermediate and advanced students
of Japanese at the University of Technology Sydney, by the library staff at The Japan Foundation, Sydney. The program
enhanced students’ use of selected digital information services and thus their digital literacy and autonomy, as well as their
performance on assignments. It is another example of the ways in which connections to outside organisations can widen
perspectives and support both teachers and students in their endeavours.

Paper 10, Graduates’ use of Japanese language in the workplace by Rowena Ward concludes the volume with a study
of the use of Japanese in the workplace. Surveying graduates of Japanese language from Australian and New Zealand
universities between 1997 and 2016, the study revealed that although improved employment opportunities was not the
primary reason for enrolment in Japanese programs, graduates were using their Japanese skills in a range of roles and
careers internationally, with 74% of those using the language reporting using spoken skills on a daily basis and 30% working
in Japan. While the positive impacts of studying Japanese include many broader educational and cultural benefits, it is
heartening to know that many graduates of Japanese programs are also able to use and continue to expand their skills in
their working lives.
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If there is one message that we can take away from the ten papers in this volume, and from many of the other
presentations at the symposium where they were first presented, it is that a ‘broader’, more ambitious vision for Japanese,
and approaches which reach out to other organisations and to Japanese speaking communities, have enormous potential
to improve outcomes both for language learning, and for intercultural and other educational goals. The ‘broader’ visions
described here include whole-school approaches to program design, and strategic inclusion of the wider community, both
as a target of programs and a resource. The importance of leadership and collaboration shine through in many of the
successful programs described. They also include the incorporation of wider curriculum content and goals, and a variety
of innovative pedagogical approaches, including, but not limited to, the use of technology. Universally, more ambitious
goals coupled with engaging content and innovative methods are shown to lead to ‘better’ results on a range of different
measures. We hope that these papers, taken both individually and as a group, inspire other teachers to aim high, and to
think creatively, ensuring that Japanese language education in Australia continues to become Bigger, Broader and Better.
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ESTABLISHING
A HIGH-QUALLTY
JAPANESE PROGRAM

NICHOLAS CREED, MANDY O'MARA, TERESA MARNIK AND STEVEN MIYAZAWA
Mernda Central P-12 College (Vic)

ABSTRACT

The purpose of this paper is to share successful practices by Japanese teachers and college leadership at Mernda Central
P-12 College when establishing a new language program. The vision of the College from the outset was to deliver the
language not just to the classes, but rather to the community as a whole, including students, staff, and parents. Japanese
was selected as the language for students to learn at Mernda Central P-12 College as it aligned with the college values and
expectations. The main goal over the first year was to build the capacity of all staff to support growth in students’ cultural
awareness. It is hoped that by sharing examples of successful practice, ideas can be replicated to engage communities
in language education. Furthermore, this article will explore methods in developing a rich and vibrant program to expand
Japanese learning beyond the language classroom.
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INTRODUCTION

The purpose of this paper is to share successful practices engaged in by Japanese teachers and college leadership at
Mernda Central P-12 College when establishing a new language program. The vision at the college from the outset was to
deliver the language not just to the classes but also to the school commmunity more broadly, including students, staff and
parents. Japanese was selected as the language for students to learn at Mernda Central P-12 College as Japanese notions
of respect and hard work align closely with college expectations. The main goal over the first year of the program was to
build the capacity of all staff to support growth in students’ cultural awareness. It is hoped that by sharing examples of
successful practice, ideas can be replicated to engage communities in language education. This article will also explore
methods in developing a rich and vibrant program to expand Japanese learning beyond the language classroom.

BACKGROUND

Mernda Central P-12 College is a co-educational government school that opened its doors in 2017, with enrolments initially
taken from Foundation to Year 7. By 2022, the college will have enrolments from Foundation to Year 12. Mernda Central
P-12 College is part of the Public Private Partnership program (Department of Education and Training 2016)*, and at the end
of 2018 had a student population of approximately 770. The College is located in a growth corridor in the north of Melbourne,
and enrolment numbers are expected to exceed 1,000 students in 2019. While the school has a very multicultural student
population, only two students speak Japanese at home.

COLLEGE EXPECTATIONS IN LINE WITH THE SCHOOL WIDE POSITIVE BEHAVIOURS PROGRAM

By aligning the language program with school expectations, the fledgling Japanese department was able to make strong
connections with the community. Mernda Central P-12 College is one of a number of Victorian government schools
engaged in the School Wide Positive Behaviours program. The purpose of this program is to have students strive towards
the four college expectations, those being ‘Aim High', ‘Behave Safely’, ‘Show Respect’ and Value Our Community’. Students
at the college are explicitly taught these four expectations across all subject areas, as well as during an hour each week
set aside for student wellness. To acknowledge students who exemplify these behaviours, a token-based reward system
is well established. Students observed modelling any of the expectations can receive a token from any member of staff,
which can then be traded in for a range of rewards, opportunities or experiences. At the request of the language teachers,
a Japanese version of these was created. Initially, these Japanese tokens were only awarded during Japanese classes, but
due to their popularity were soon being used by all staff across the college.

HIGH IMPACT TEACHING STRATEGIES AND ADAPTABLE SPACES

The Victorian Department of Education released a series of High Impact Teaching Strategies (Department of Education and
Training 2017). Mernda Central P-12 College is committed to the application of these across all areas of curriculum, and unit
planners are structured in such a way that they can be explicitly used across courses. For languages, the strategy that was
best employed across 2018 was differentiation. Differentiation took place through effectively using co-teaching options
made accessible through the use of adaptable learning spaces. The Japanese classrooms were separated by a partially
retractable glass door, and the classes also had access to numerous breakaway areas. As both Japanese teachers were
always teaching the same year level in these adjoining classes, there were always opportunities to adjust groupings and
instruction to suit student needs.

1 As part of the Public Private Partnership, the grounds and buildings of Mernda Central P-12 College are owned and maintained by private
companies. However, all aspects of curriculum, pedagogy and instruction are managed and delivered by the Department of Education.
Through this partnership, the school is able to invest greater time into educational priorities, while maintenance of grounds and facilities
remains the responsibility of private partners.
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PROGRAM

The Japanese program commenced at the end of 2017 following a collaborative process involving the whole college
community. During the collaboration, a survey took place to canvas interest in a variety of languages, with Japanese
selected by a majority of respondents. Japanese is not a community language; however, the values of ‘Respect’ and
‘Value Our Community” aligned well with cultural values inherent in Japanese society. Furthermore, a high level of interest
in Japanese culture, particularly anime and manga subcultures, validated this selection. The college then went about
employing an experienced Japanese teacher to lead the program, and hired a second Japanese teacher to ensure all
classes would be staffed.

For the first six months of 2018, students in Year 7 and Year 8 undertook Japanese language studies. As this was the first
year of Japanese for both levels, a similar curriculum was used for each. However, as the year progressed, Year 8 was
adjusted according to students’ individual needs and interests. This adjusted curriculum supported their pathway to Year 9
language study. Lessons were developed according to the college instructional model, which involved clear intentions for
learning, a mini lesson, independent or group work and reflection.

One of the most important aspects to establishing the program was designing a timetable to support instructional needs.
This timetable allowed classes to be blocked in pairs, utilising the adaptable learning spaces and creating co-teaching
opportunities. Curriculum was mapped to allow maximum collaboration, and the students were given the ability to work
at their own pace through content. Many online programs such as Education Perfect, Quizlet, Learning Fields, Kahoot and
Socrative were used to enable students to access varied and personalised learning tasks.

During the first semester, the Japanese teachers were provided additional time to informally introduce Japanese into
primary classes. This encouraged the teachers to have conversations with primary teachers and offer support with inquiry
units or one-off Japanese classes. There was a great uptake with these offers, with two of the learning communities
inviting the Japanese staff to give presentations and conduct question-and-answer sessions. The result of this was that
many of the Year 5 and 6 students completed a research task on an aspect of Japanese culture. Following this success,
the college took the next step and chose to introduce formal Japanese language study from Semester 2 for all students
in Years 5 and 6.

Other successful examples of collaboration beyond the Japanese department were evident across a range of subject areas.
Art teachers adjusted their curriculum to include a key focus on Japanese drawing techniques, and the Food Technology
class began making sushi as part of their course. Japanese parasols were purchased by the Drama department, and
History classes incorporated more units related to Japan. Furthermore, the Japanese department offered lunchtime
origami classes to students of all year levels, seeing an opportunity to engage with the primary students who were yet to
formally study the language.

Over the first few months of the program, one of the key non-teaching objectives of the language program was to explore
the possibility of a sister school in Japan. As both language teachers had years of experience in strong language faculties,
connections were explored and a number of options were tabled. Once a school had been identified, teachers at both
schools immediately set to working on a memorandum of understanding. The aim was for the school in Japan, Shoyokan
Junior High, to visit for one day during their annual trip to Australia, at which time the memorandum would be formally
signed. This visit created the best opportunity to date to share the language and culture with the entire college community.
An assembly was held where the visiting students showcased Japanese culture and customs, and this was shared with
the college community via social media and other media. Students were engaged in a range of cross-cultural activities
for the day, with Mernda Central P-12 College students and teachers teaching their guests how to paint a boomerang, kick
an AFL football, cook Anzac biscuits and solve a wooden puzzle. The level of collective efficacy on the day was the most
telling, with most of the activities run by non-language teaching staff keen to be part of the experience.

One of the greatest successes in the first year outside of the languages classroom was the advent of Japanese clubs at
the college. At Mernda Central P-12 College, there is a mandatory clubs program on Wednesday afternoons in which all
staff are required to participate. The timing, purpose and nature of the clubs are at the discretion of the staff, but from the
language teachers’ point of view this was seen as an opportunity to further embed the subject into the fabric of the college.
Initially, a lunchtime language and culture club was established, and this group of students became a driving force for a
range of other activities that followed. A Japanese cooking club ran during Term 2, the result of a partnership with a Food
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Technology teacher who was keen to learn more about Japanese food and share this journey with students. The language
and culture club was heavily involved in supporting the sister school visit, and also participated in an excursion to Mount
Waverley Secondary College to observe their languages day. The purpose of this was to gather ideas to run a similar event
at Mernda Central P-12 College. To reciprocate for the visit, a cooking challenge was held in Term 4 where students made
okonomiyaki pancakes.

Over the course of the year, students were able to participate in a range of events and competitions. Many of these were
organised and run by the Japanese Language Teachers Association of Victoria (JLTAV), a constant source of support to the
language department. These included the annual conference publication cover design competition, calligraphy competition
and the Junior Speech Contest. Participation in these events gave students the opportunity to compare their language
skills with others across the state and see the progress that they were already making.

The college was also pleased to welcome two language assistants during the year, firstly from the Teaching Japanese
as a Foreign Language (TJFL) program in Term 1, then from the Overseas Teaching Practicum Program (OTPP) in Term 3.
These two visitors provided students with authentic opportunities to practise their language skills and learn more about
Japanese youth culture.

BENEFITS AND PITFALLS

BENEFITS

The greatest benefit of establishing the Japanese program lay in staff and student engagement in studies of Japanese
language and culture. This engagement opened up further avenues to explore the subject, bringing in a range of
co-curricular and extracurricular opportunities. Furthermore, seeing the joy the students had in using a different language,
non-language teachers began using the target language during their classes. Teachers were also happy to volunteer their
time to work with visiting students from the sister school, and principals began greeting students in Japanese during
college assemblies.

Having the Japanese tokens in circulation allowed Japanese to be ever-present across the campus. Furthermore,
the support and engagement that began with the sister school visit and primary inquiry projects led to non-language
teachers using target language in their lessons and allowing students time to sing songs taught during Japanese sessions.
Additionally, the exemplary behaviour of Japanese visitors to the college, both students and assistants, led to increasingly
positive views of the subject within the school community.

Successful differentiation in the Year 8 classroom meant that a number of students in that cohort had met or exceeded the
Victorian Curriculum level expected at that time. This meant that running Year 9 language was not only a possibility, but a
necessity. In addition to this, trials of a more immersive approach in classes were well received. This led to conversations
about a Content and Language Integrated Learning (CLIL) course that was added to the Year 9 Handbook at the end of 2018.

PITFALLS

One of the few challenges in establishing this program was the pressure to cover the curriculum faster so that Year 8
students were sufficiently prepared for their further studies. It was possible to ameliorate this concern by differentiating
the curriculum and extending those who demonstrated interest in more complex language. However, making up two years
of study in one is not always ideal for depth of vocabulary acquisition. To ensure this does not have a lasting effect, time
will need to be spent reviewing vocabulary with the affected cohort so they are prepared for further studies.
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CONCLUSION

Through the engagement of the whole school community, Mernda Central P-12 College established an effective Japanese
program, delivering meaningful curricular and co-curricular outcomes to students. The strong alignment of Japanese
beliefs around respect and hard work with values the College strives for, along with positive attitudes and teamwaork,
allowed this to happen. Subsequently, by making connections with a sister school, developing partnerships with another
school in Victoria, and utilising the support of teaching associations and their competitions and programs, a rich and vibrant
Japanese program was born at Mernda Central P-12 College.

POSTSCRIPT

The Japanese department at Mernda Central P-12 College has continued to grow and flourish since this article was
written. As of 2021, there are five Japanese teachers and a language assistant employed at the college, and Japanese is
taught from Prep to Year 11, our highest level. With 75 students having elected to study the language in Year 9, the subject
continues to go from strength to strength. As buildings have been added to the college, they are assigned a Japanese
name to further embed the Japanese language and culture. Content Language Integrated Learning (CLIL) classes ran in
2019, connecting Japanese and history through a study of Edo Japan. Our CLIL program continues to evolve each year, with
connections now being made with Music and the Performing Arts to establish a taiko program. That year, 14 students also
took the opportunity to participate in our inaugural Japan study tour.

Despite the challenges posed by COVID-19 in 2020, the college was still able to conduct virtual lessons with sister school
Shayokan Junior High School. These classes further solidified the connection between the two schools and the sharing
of language and culture. The College has grown to just under 1,500 students in 2021 and will have its first Year 12 cohort
graduate at the end of 2022. Teachers from the college have also assisted in the establishment of Japanese programs at
a neighbouring school. It is an enormous source of pride that the network as a whole is benefitting from the program'’s
continual growth. The college aspires to be known for its rich and vibrant Japanese program aimed to inspire student
learning in and beyond the language classroom.

REFERENCES

Department of Education and Training. 2016. Project Summary, New Schools Public Private Partnership (PPP) Project. Accessed 18 March, 2019.
https://www.dtfvic.gov.au/sites/default/files/2018-01/Project-Summary_New-Schools-PPP-Project.pdf.

Department of Education and Training. 2017. High Impact Teaching Strategies, Excellence in Teaching and Learning. Accessed 18 March, 2019.
https://www.education.vic.gov.au/documents/school/teachers/support/highimpactteachstrat.pdf.
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OH WHAT A FEELING!
USING TAYOTA AS A
CASE STUDY TO TEACH
YEAR 9 CLIL ECONOMICS
AND BUSINESS

JESSICA BRETHERTON
Department of Education and Training (Vic)

ABSTRACT

This paper documents my efforts to turn a personal trip to the Toyota factory in Aichi into an engaging CLIL (Content and
Language Integrated Learning) unit of work for students in my Year 9 Japanese class. Using the Year 9 Economics and
Business curriculum as a starting point, students studied the history of the Toyota company, its business model and work
ethic, the progression of environmentally-friendly cars and compared advertising success in Japan and Australia. Students
even got a tour of the local Toyota dealership, met mechanics and sales people and went for a test drive in the latest
models. The unit culminated in the students returning to the Toyota dealership and using real Toyota cars to film TV ads in
Japanese. This was an incredible effort from students from a typically low-performing regional high school, and proved
that CLIL can work anywhere.
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INTRODUCTION

After successfully implementing a Year 9 Economics and Business CLIL (Content and Language Integrated Learning) unit
at my school, | wanted to show other teachers that CLIL was achievable irrespective of the background and achievement
levels of both the teacher and the students. Content Language Integrated Learning (CLIL) is a dual-focused educational
approach in which the target language (in this instance, Japanese) is used for both the learning and teaching processes.
The focus is not only on the language, nor only on the content, as they are both interwoven (Coyle, Hood and Marsh 2010, 1).
Itis incredible. It is engaging. It is meaningful. In the case of my school, the CLIL unit had a direct positive impact on retention
of students in senior language classes, as the Year 10 Japanese class the next year was the biggest ever. In the instance
of my unit, Japanese was used as the language to explore aspects of the Year 9 Economics and Business curriculum. CLIL
has the ability to transform the way you teach and the way your students learn. However, it is misunderstood by many. And
itis a lot of work. In the presentation this paper is based on, | delivered a mini CLIL lesson for other teachers to understand
what a CLIL lesson feels like, talked through the curriculum, showed the final assessment pieces of the CLIL unit, and
shared all of the resources | had created so that teachers were able to teach this unit to their own classes.

BACKGROUND

SCHOOL BACKGROUND

At the time of delivering this program, | was working at a large regional secondary school in Victoria with approximately
1,300 students. Despite these huge numbers, Japanese only had four or five students continuing on to VCE, and the other
language had not run a senior class in several years. Almost half the school population was classified as coming from
very low socio-economic backgrounds, and literacy and numeracy levels were well below national averages. Despite this,
thanks to a concerted recruitment effort by the language department, Japanese had three classes at the Year 9 level for
the first time ever—two elective classes and one compulsory Select Entry Accelerated Learning (SEAL) stream. Japanese
in Year 10 was timetabled against electives in Surfing and Automotive—it was an uphill battle to encourage students to
take the leap to senior Japanese, but | was determined to do something different. Given CLILs focus on both language and
content, CLIL seemed like the perfect way to combine Japanese with a topic the students could be actively engaged in
and boost senior school numbers. The focus here was not on achieving standards, as the Year 9 curriculum had already
been completely taught by Term 4, but rather on students enjoying language classes and empowering them to acquire
knowledge while actively engaging and developing their own powers of perception, communication and reasoning (Coyle,
Hood and Marsh 2010, é). As | had never taught using this methodology before, and the students had already completed
the prescribed Year 9 curriculum, | had no specific goals | needed to achieve; this CLIL unit was simply an opportunity to
explore a completely new methodology and learning style for both the students and myself. | wanted students to look back
positively on the experience, and to inspire some of them to continue on to Senior Japanese.

UNIT OF WORK BACKGROUND

The year prior | had been honoured to participate in the Aichi-Victoria Teacher Exchange. When | was in Aichi on exchange,
my partner teacher took me to visit one of the Toyota plants. | wanted to see Japan's number-one export from an economic
point of view, but given | view cars as simply a way to get from Point A to Point B, | did not think | would be particularly
interested in the cars themselves. How wrong | was! The whole process was enthralling and | wanted to know more. It
immediately hit me that the manufacturing, business and environmental impacts of Toyota would make a great topic to
study with my Year 9 students when we looked at transport. But the more | looked into it, the more | realised Toyota was
worthy of its own standalone subject.

About six months after | visited the Toyota factory, | studied the Bastow Institute's CLIL course, which | found so informative
and inspiring. CLIL focuses on the interrelation between content, communication, cognition and culture. It is an educational
theory that came out of Europe in the mid-1990s, based on language education in Canada that saw mainstream curriculum
content delivered in the target language (Cross and Gearon 2013, 6). Research has shown that the benefits of CLIL include
academic achievement matching first-language instruction, positive gains in first-language literacy and heightened levels
of cultural awareness (Cross and Gearon 2013). It goes without saying that my program was much more modest than
established CLIL programs both in Australia and overseas, but | believed even just a CLIL taster would result in positive
benefits for my students.
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Toyota seemed like the perfect topic for CLIL—rich and engaging, deeply entrenched in Japanese culture, and also well
known to my regional students. Initially, | was unsure which subject to teach the content through. | looked at the obvious
places like Technology and Science, but the curriculum did not really seem relevant to Toyota. | broadened my search and
looked at the curriculum for all subjects, and Business and Economics seemed like a great fit. The Victorian Business and
Economics Curriculum at Levels 9 and 10 looks at the nature of innovation and how businesses seek to create and maintain
a competitive edge in local and global markets, as well as how enterprising behaviours and capabilities can be developed
to improve work and business environments (VCAA 2019). Given that Toyota is the world's number one car manufacturer
in terms of production output IOMVM 2019), it seemed like a great case study to explore innovation and competitiveness in
business. Although the unit changed, resulting in less of a business and economics focus by its end, this was definitely the
inspiration and a real focus at the beginning. Conveniently, | am also a trained Humanities teacher, so felt more comfortable
teaching my first CLIL unit with content that | understood.

PROGRAM

| taught CLIL four lessons per week for 50 minutes each lesson in Term 4 to both Year 9 Japanese elective classes.
The CLIL unit went for about six weeks, before camp, exams and transition began. In our first lesson, | explained in English
what CLIL was all about, and the students discussed their fears and hesitations around it. As my aim was to teach the vast
majority of the unit in Japanese, it was important we discussed some strategies for the students as a class, and as a result
most people’s fears were assuaged. | privately spoke to a few of the extremely weak students in the class, and told them
if at any point they wanted me to speak in English with them, | would quietly do so. This was important and empowering
in order to get the whole class on board. | did eventually speak some English in class, especially when explaining the
assessment task, but initially | had the goal to use 100% Japanese in class.

Initially we looked at the history of Toyota, and used this to reinforce the use of past tense. Students completed timeline
activities before moving on to the company’s name change and the business decisions behind it. Students then designed
their own logos to use for the original company name Toyoda. We next looked at Toyota's innovative environmentally-
friendly technology, which provided a lot of katakana practice. Students completed simple comparison activities about the
differences and similarities between electric and petrol cars, before discussing and voting on whether electric cars were
a good idea in our small regional town. The class decided ultimately the answer was no, as electric cars currently cannot
drive long distances, and are therefore unsuitable for regional areas in Australia. All of the resources were sourced online
using a combination of information from Toyota's websites and advertising materials, Japanese media, and my own visit
to the Toyota factory.

At this point in the unit | arranged for my classes to visit the local Toyota dealership. The dealership allowed us to tour
their workshop, where the mechanics talked us through what they did (the students were very excited to see the police
car getting a servicel), and we also got to tour the showroom and look under the bonnet of both a petrol and an eco car,
comparing the engines and asking questions. Finally, the students were able to roam around the car yard, sitting in the
cars and picking their favourites. For many of the students this was the first time they had ever been in a brand new car,
and they felt very privileged. The fact that the students” small town had a real and meaningful connection to such a huge
multinational Japanese company was a revelation for many students, and provided a very practical way to incorporate
another aspect of the Business and Economics curriculum—investigating Australia as a trading nation and discovering
its place within Asia and the global economy (VCAA 2019). The dealership was very accommodating and helpful to us,
and | am sure many others would be, too.

Back in the classroom, the students examined advertising for Toyota cars in Australia and Japan. We watched a few
different Toyota television commercials from both Japan and Australia, and the students described, using simple adjectives,
their thoughts about the advertising. We focused on the emoations behind the advertising, and questioned what Toyota
wanted us to feel when we watched the commercials. The students once again completed Venn diagrams comparing
and contrasting the similarities and differences between advertising in Australia and Japan, before receiving their main
assessment task for the unit: students were to write and film their own Toyota television commercial, in Japanese.
The most exciting part was that the dealership invited us back to film these in real Toyota cars. Students wrote scripts in
groups unassisted, and had them corrected by me. We returned to the dealership to film the commercials, then had quite
a few lessons in the computer lab to edit and subtitle them.
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On the due date, we had a film screening where all students watched one another’'s commercials and provided feedback.
The best were both funny and clever, and showed a real understanding of the studies we had done on Toyota. The students
were very proud of their efforts, and so was |. The Toyota dealership was impressed by the student output as well,
finding some of the videos hilarious, and was keen to continue the program the following year. | showed some of the
best commercials to my students in lower year levels, who were engaged and already anticipating being able to film their
own when they chose to study Year 9 Japanese. It was a real affirming moment for me, that CLIL had worked in terms
of motivating students to get engaged in language learning. The students also improved their speaking skills thanks to the
commercials, and were more confident in their listening skills thanks to constant exposure to listening to Japanese in the
classroom.

BENEFITS AND PITFALLS

BENEFITS

| thoroughly enjoyed teaching this unit, and most of my students enjoyed studying it. At the end of the CLIL unit, 25 of the
28 students completed a Survey Monkey survey. Sixty-two percent agreed or strongly agreed with the statement ‘| have
enjoyed learning about Toyota', while 25% gave the noncommittal neutral response. Sixty-four percent agreed or strongly
agreed with the statement I enjoy video assessment tasks' Less than 10% agreed with the statement ‘I regret choosing
to study Japanese in Year 9. Year 9 Japanese comprises two electives, and was timetabled against some very attractive
electives like Surfing and Campfire Cooking, and so | would argue this was a win for language learning.

At the end of the survey, students were able to leave optional comments, all of which were positive. | have included two
comments here, with original spelling, capitalisation and punctuation.

Japanese was enjoyable this year, | had fun learning about Toyota and its history, | also liked doing the
video assessments, | learnt a lot of japanese this year that | didnt know already and | had lots funin class
this year.

I love japanese. i am kind of regreting that i didnt choose it and i will miss my sensei.
PITFALLS

CLIL is an extremely time-intensive way to teach. | was lucky to have a three-term curriculum | was required to teach to
Year 9, and had the freedom to determine the curriculum in the shortened fourth term. Without this free rein, as well as the
understanding of my colleagues, | would not have been able to implement this CLIL unit. Additionally, CLIL requires a great
deal of content creation by the teacher. You are obliged to search for authentic materials that students can access at their
own level, or create your own. There needs to be more understanding and support of this, as well as better networking
around the country, in order for teachers to share CLIL units that others can implement.

Some limitations meant that students did not spend enough time on environmentally-friendly technology, and | did not

touch as much on business models and practices as | had originally wanted, as | believed the students did not have enough
language skills. If | were to teach the unit again, | would need to critically reflect upon the content and restructure it.

CONCLUSION

A few months after teaching this unit with great success, I left teaching for a period of time. Upon returning, | moved to
teaching primary Japanese. | wholeheartedly believe CLIL is a wonderful way to engage students and make language
learning authentic and meaningful, and have continued to implement smaller CLIL units in my primary classes. As for my
Toyota unit, I do not know how many students ultimately continued their Japanese language studies through to Year 12, but
| do know that the year after my Year 9 CLIL success the Year 10 Japanese class had its biggest enrolment ever. There was
a greater depth of content covered in these CLIL classes than in typical textbook topics, and | believe my students' learning
was better because of it. | strongly encourage teachers curious about CLIL to give it a go.
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ABSTRACT

This study explores parental engagement in second/foreign language education. While the current literature highlights
the significance of parental engagement, it tends to view its impact as a unidirectional process from parents to children.
This study explores the reciprocal and broader impact that parental engagement can have on children, parents and
school communities. Data was collected from a Japanese language course designed for parents at a high school in
Sydney. Thematic analysis was applied to pre- and post-course surveys for parents, children's video messages to their
parents, and teachers’ participant observation. The results identified that parents’ and children’s language learning was
more collaborative, and that they also came to view Japanese learning more positively, thus further strengthening their
relationships by considering each other as learning partners. Parental engagement also impacted on existing parent-teacher
relationships, which can be considered to support children more comprehensively through parent-teacher partnerships.
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INTRODUCTION

This paper explores the significance of parental engagement in Japanese language education (JLE) by drawing on the
practice of a Japanese course designed for parents at Redlands, a high school in Sydney.! Parental engagement concerns
“"how parents and families support their children’'s academic achievement and wellbeing” (DET 2018) and is conceived of
as a crucial element that enhances the academic performance and wellbeing of children (e.g., Henderson and Mapp 2002;
Harris and Goodall 2007; Emerson, Fear, Fox and Sanders 2012). Despite the various challenges that schools and teachers
may face when attempting to promote parental engagement, it is typically discussed as a viable educational strategy to
support children’s learning.

In the context of second/foreign language education, research has given us indications of the influence parents have on
their children's language learning. For example, several studies indicate that parents have varying degrees of influence
on their children’s attitudes to language learning (Bartram 2006; Curnow, Liddicoat and Scarino 2007; Kormos, Kiddle and
Csizér 2011). Other studies also report the correlation between the level of parents’ competence in the target language and
that of their children (Bleakley and Chin 2008; Guven and Islam 2013). Furthermore, research has shown that even when
they are not able to speak the target language, parents can still encourage their children’s language learning by displaying
positive attitudes towards the target language and culture (Gardner, Masgoret and Tremblay 1999; Prescott and Orton
2012).

The number of studies on Asian language education in Australia (including Japanese) that explore the issue of parental
engagement appears to be increasing. A report conducted by the Asia Education Foundation (2015a), for example,
qualitatively examined cases of parental engagement in schools across Australia and presented key approaches that
potentially enhance parental support for children’s language learning. Another study by the Asia Education Foundation
(2015b) documented parents’ attitudes towards the learning of Asian languages in Australian schools. The study also
explored the current situation regarding parental engagement in children’s Asian language learning. The key findings of the
study are considered to “assist in guiding future collaborative work with and within the schools sector to foster parental
attitudes towards Asian language learning in schools” (Asia Education Foundation 2015b, 4). These studies confirm the
increasing significance of parents as key stakeholders who can exert a strong and positive influence on their children’s
Asian language learning in the Australian context.

While the current literature implies the significance of parental engagement in children’s language learning, it tends to
discuss its educational value by separating parents and children and assuming a unidirectional influence, i.e., from parents
to their children. Drawing on a sociocultural view of language learning (Benson and Cooker 2013), this study aims to
guestion this fundamental assumption and explores how both parents and children can mutually influence each other by
being collaboratively engaged in their foreign language learning. This sociocultural view further suggests the importance
of examining the impact of parental engagement on broader communities (e.g., the school community), which has not yet
been widely discussed. Our study also aims to explore this area.

To achieve these aims, this study explores the experiences of the individuals who participated in an eight-week Japanese
course for parents whose children were studying Japanese at Redlands. The paper will firstly explain how this study
views learning, then describe the design of the course and the study, and finally present the results of data analysis:
1) how parents and their children influenced each other's learning by learning Japanese collaboratively; and 2) how parental
engagement impacted on the wider school community. The analysis identifies various benefits of parental engagement for
parents, their children and teachers. The study concludes by discussing the implications of parental engagement in JLE at
the secondary level.

1 Redlands is a private coeducational school consisting of preschool and K-12 and is located in Sydney. This study focuses on Years 7-12.
One author (Yuji) is a Japanese teacher at Redlands, who initiated and executed this project. The other author (Takuya) is a PhD candidate
and Japanese teacher at UNSW Sydney, who contributed to the design of the course and also taught the course. Both have been involved
in the research part of this project, which was generously funded by the Association of Independent Schools of NSW. Redlands offers five
foreign languages at the secondary level (Year 7 to 12); Group A constitutes Japanese, Chinese and Latin, and Group B constitutes Spanish
and French. Students are required to take two language courses (one from each group) in Year 7 and they must continue studying one of them

in Years 8 and 9.
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VERTICAL AND HORIZONTAL DEVELOPMENT

This study draws on the sociocultural concepts of “vertical development” and “horizontal development” (Beach 1999, 128)
to understand the language learning experiences of parents and their children, since these provide a useful two-dimensional
model of the dynamic process of learning. Vertical development refers to 1) increasing the amount of knowledge (e.g.,
memorising expressions), and 2) refining one’s existing skills to do something more skilfully, (e.g., writing kaniji faster and
well).? Vertical development often requires repetitive engagement with knowledge and skills (e.g., pronouncing the target
expression a number of times). Horizontal development, on the other hand, is defined as “the transformation or creation
of a new relation between individuals and social activities” (Beach 1999, 128). Horizontal development is triggered when
individuals realise a new aspect of what they already know. Therefore, instead of repeating a certain pattern of activity,
actually participating in various activities is the key to horizontal development. For instance, when individuals participate
in multiple contexts where a Japanese expression which they already know is used differently, they begin to understand
it differently, which results in creating a new relationship with the expression and the activity involving the expression.
Likewise, when they interact with others in different contexts, they may receive different impressions about those
participants and may change their relationships with them. Thus, activities promoting horizontal development can create
positive relationships with social activities and individuals involved in those activities (e.g., developing an interest in them).

Vertical and horizontal development are aspects which ideally grow together to enhance one’s language learning, although
they are often discussed separately (Beach 1999; Kagawa and Aoyama 2015). The interdependent relationship between
vertical and horizontal development is conceptualised as shown in Figure 1 below. When vertical development facilitates
one’s participation in a variety of social activities, we can imagine that horizontal development occurs, just as the roots of a
tree grow wider and stronger. In turn, this means that horizontal development encourages individuals active and sustained
engagement in activities, which promotes their vertical development, just as the tree grows taller and stronger.

Figure 1: The interdependence between vertical and horizontal development (Stubbing 2015; modification added by the authors)

2 In the field of language acquisition, vertical development can be understood as the process of automatisation (Ellis 2003). Ellis explains that
learners move from knowing what as declarative knowledge to knowing how as procedural knowledge through repetitive practice of certain
knowledge/skills. However, we take a sociocultural view of learning. Therefore, vertical development is not about one’s cognitive development
operating independently regardless of context but construed socially to acknowledge development dependent on a particular context.
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STUDY DESIGN

This study involves two components: 1) designing and implementing the Japanese course for parents, and 2) data collection
and analysis.® The first component was crucial to enable both parents and their children to be collaboratively engaged in
Japanese learning. The second component aimed to explore and understand the experience of individuals (e.g., parents,
their children, and teachers) involved in the project as well as the impact of the course on the wider community.

THE JAPANESE COURSE FOR PARENTS

An eight-week Japanese course for parents was held every Tuesday between 18:30 and 20:30 during Term 3, 20174 The
target audience was beginners with no or little learning experience of Japanese; this was one of the requirements set
by the funding organisation. We designed the program by referring to the content of Stage 4 prescribed in the current
Japanese K-10 Syllabus (NSW Education Standards Authority 2003) so that parents and their children were more likely to
share their learning experiences. The following topics were included in the course:

« Self-introduction;

« Counting in Japanese, asking and saying age and year grade;
« Family terms and descriptive expressions (adjectives);

+ Hobbies, likes and dislikes; and

« Favourite Japanese foods/restaurants.

In addition to the contents of the K-10 Syllabus, the course also introduced expressions that aimed to better suit parents’
learning context. For example, we included expressions such as Nansai ni miemasu ka® and Fien no jihassai desu® to
answer the question O-ikutsu desu ka,” and O-wakaku miemasu? to make a compliment.

The primary motivation to provide this course for parents was to encourage parents and their children to be collaboratively
engaged in Japanese learning. To achieve this end, we adopted a project-based approach and several teaching and learning
strategies that are used for children’'s Japanese learning at Redlands such as lecturing on basic language concepts,
conducting pattern practice, engaging in interactive pair and group activities, and using ICT. In addition, the class showed
videos in which participating parents” children demonstrated model sentences and activities. This aimed to provide
opportunities for parents to see their children’s progress in Japanese learning while presenting goals for parents to achieve
with their children.

Outside the class, participating parents were instructed to film themselves using Japanese with their children for homework.
Homework was based on what parents learned in their class. Therefore, parents could show what they had learned and,
when necessary, seek support from their children. That is, parents and their children could learn collaboratively at home.
These videos were shared at the beginning of each class so that parents could observe how their classmates were making
progress and, more importantly, could learn from each other”’

For the end product of the project, parents combined, added new parts to and edited homework videos to make one long
version of a video entitled "My Family Video Album’, in which they used what they had learned to introduce their family
members, their ages and year grades, personalities, hobbies and interests, and their favourite restaurants.!? At the end-of-
course party (the last lesson), parents and their children watched the videos together in class and peer-voted the top three

3 Ethics clearance was sought and granted by the school. Participating parents also gave their permission for data to be collected and used for this
study.
4 The authors decided on Term 3 because this is when children and their parents start to consider whether they will continue with the language in

the following year. While the influence of their decision has not been examined, based on our reflection, the course for parents should have more
or less a positive influence on their decision making.

5 ‘How old do | look?"

6 ‘I am forever 18.

7 “How old are you?”

8 “You look so young."

9 We emphasised that homework was optional, as we assumed that making it compulsory could put excessive pressure on parents. Most parents
did their homework regularly.

10 We did not implement any assessment in this course as evaluating parents’ progress was not part of the course’s purpose. However, we
introduced peer voting for the final videos to determine the top three videos. The peer voting acknowledged the effort parents and their families
put into making the video. We also provided a certificate for the completion of the course to all parents.
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videos to acknowledge their efforts and progress together. In the last lesson, parents also watched their children’s video
messages, in which children expressed their gratitude to their parents and celebrated their parents’ successful completion
of the course.*

PARTICIPATING PARENTS

Following an advertisement for the course via email to parents whose children were studying Japanese, 32 parents
registered, although 28 attended the first lesson. Six parents stopped coming mid-way through the course. Twenty-
two parents completed the course. The number of absences varied among the participating parents. Out of the 22,
17 participants were female. Three pairs were couples.

DATA COLLECTION AND ANALYSIS

This study employed a qualitative approach to explore the experiences of those who were involved in the course: parents,
their children and the teachers. Three tools were used to collect data: 1) pre- and post-course surveys for parents; 2)
children’s video messages to parents; and 3) participant observation. These tools allowed for data triangulation (Rothbauer
2008), which co-constructed reflection on the significance of parental engagement in children's Japanese learning for
individuals and communities.

The first tool, a pre-course survey, was administered to gather general information about whether parents had studied
Japanese or been to Japan, their understanding regarding their child's Japanese learning at Redlands, and their own
motivation for taking the course. The post-course survey asked about their interactions with their children through Japanese
learning during the course, the influence of their Japanese learning on their children, and an evaluation of the course using
a Likert scale along with open-ended questions. These were used to understand parents’ learning experiences in this
course, and relationships between their learning and interactive experiences that they had with their children.*?

The second tool, children’s video messages, asked each child to make a video message regarding their parents’ Japanese
learning in the course. The video messages were shown to parents in the final lesson, then transcribed and analysed by
the authors. This helped the authors understand how the children observed, reflected upon and were influenced by their
parents” Japanese learning.

The third tool, participant observation, was used to understand parents’ and children’'s experiences and their changes
from the teachers/researchers’ perspectives. After each lesson, the teachers wrote a journal to reflect upon participants’
engagement in learning, their interactions, and their comments and conversations about their own and their children’s
language learning. The teachers regularly discussed what they had observed in order to deepen their understanding of the
participants’ experiences in this course.

We conducted a thematic analysis (Nowell et al. 2017) to identify the salient themes in the data sets relevant to the aims
of this study. The concepts of vertical and horizontal development as the overarching framework guided the analysis.

FINDINGS

The first part of these results of the data analysis sets out how parental engagement through collaborative learning of
Japanese impacted on parents and their children. Their vertical development is explored, followed by an exploration of
their horizontal development. We then illustrate the impact of the course for parents on the school community. The study
shows how parental engagement can bring about a positive impact on not only parent—child but also teacher—parent
relationships to benefit broader educational practice.

11 The schedule and brief summary of the course contents for each week are presented in Appendix .
12 For the pre- and post-surveys, please see Appendix II.
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CHILD-PARENT MUTUAL IMPACT OF PARENTAL ENGAGEMENT IN JAPANESE LEARNING

This study found that parental engagement enhanced children’s vertical development. First, it was salient that children
gained opportunities for their own vertical development in helping their parents’ vertical development. For instance, one
of the parents commented that “it was good to have her ‘teach’ or ‘tutor’ me. I'm still not very good but much better than
before” (Parent B). Parents and children often constitute unidirectional relationships in terms of learning, i.e., parents tend
to guide their child’s learning. Instead, in this case, they switched roles. Another parent called this “a good role reverse’
(Parent C). Children, likewise, reported that they helped their parents, saying that ‘I like how you have to ask me questions
and | can help you" (Student B). This suggests that the children’s “help” was given when questions occurred to their parents
as they undertook the Japanese course, questions that could be dealt with by children who were more or less advanced
in Japanese.

Secondly, as parents kept using Japanese at home, their children's exposure to Japanese increased. One child said that
“it's really nice when you come home and speak to me in Japanese” (Student A). The increased exposure was not only
about frequency but also variety. Parents’ Japanese uses were not the same as their children’s due to the extra contents
of the course and parents’ unigue needs. As a result, one parent reported that her child “was forced to practise ‘'my’ words
and new words that | asked her to pronounce” (Parent B). This signifies that children together with their parents not only
reviewed what they knew but also learned new knowledge that had not been introduced yet in their own Japanese class.

These parent—child interactions remained active and reciprocal. Children commented that “we are together [...] doing work
with you" (Student C) and “you talk to me in Japanese at home, we can be fluent together” (Student D). Our observation
of their homework videos affirmed that both parents and children were collaboratively engaged in their learning, and they
used Japanese in a mutually supportive way. Even while filming their performances, there was frequent scaffolding of
each other’s listening, understanding and utterances.

Parents’ and children's comments also suggest the occurrence of horizontal development in children. One of the key
feelings expressed by them was enjoyment and fun of learning Japanese together. One parent wrote that “[the children]
enjoyed learning together and so did I" (Parent F). Children also expressed such feelings by using the terms “fun’, “loved’,
"happy’, “cool” and "nice” (Students A; C; D; and E). The homewaork videos (where a group of parents and children gathered
to play bingo in Japanese; a father cooking rice balls with his two sons and saying oishii*® together; and another father and
his son joking about whether he likes studying by using the expressions uso* and usotsuki*®) document how children and
parents enjoyed “hangling] out together” (Parent L). Furthermore, parents and children encountered what one parent called
“‘encouragement” (Parent H) to converse in Japanese together. In turn, children had their parents as their encouragement.
As one parent mentioned, “children find it encouraging that | am trying to learn new things” (Parent I). These comments
indicate that parental engagement in this case was not unidirectional and obtrusive, but mutually encouraging.

Such mutual encouragement supported children’s increase of motivation in Japanese learning. Parents wrote that “learning
together increased her motivation and confidence” (Parent K), “it was good to hang out together to do the video. It helps
build my son’s confidence” (Parent L), and ‘I think it made him more diligent with his homework knowing we were more
involved” (Parent D). Children also reported how they wanted to continue learning Japanese together with their parents;
for example, Student A said ‘I hope you can learn further and practise with me.” All these comments suggest that children
changed how they viewed Japanese learning and built a (positive) relationship with Japanese learning when parents were
more involved.

The parental engagement in their children's Japanese learning offered opportunities for children to see their parents
differently. The data indicate that children expressed their gratitude and respect to their parents by acknowledging their
parents’ initiative, persistence and progress in Japanese learning. Comments from children included ‘| am just really happy
that you are taking initiative to learn a language” (Student A), and “thank you for giving up your time to really try and learn
Japanese” (Student F). One of the children told his mother “well done on going to all the classes” (Student ), showing that
he was impressed with her sustained effort. Furthermore, children offered observations like “you've been really doing
good with Japanese and you progressed so much and you can say some really cool sentences now” (Student G), “I've been

13 ‘tasty”
14 “lie”
15 “liar”
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very impressed with the work you've done in Japanese” (Student H), and “well done with your Japanese progression. |
noticed a very good improvement” (Student I). The children who commented appear to have drawn on an evaluative voice.
Considering the parents’ commmon role as guide in their children’s learning, perhaps it seemed unusual and yet impressive
and inspiring to children to see their parents demonstrating learning themselves.

Likewise, parents changed how they viewed their children. This change occurred when parents were brought to understand
their children’s relationship with Japanese learning more intimately by experiencing their “interest and enthusiasm” (Parent
J) directly. In the pre-survey, most parents did not have a clear understanding of why their children selected Japanese.
What the data indicated was that parents not only practised Japanese with their children but also understood what learning
Japanese meant to their children. This better understanding resulted in filling the gap that had existed between them and
their children in regard to Japanese learning.

Furthermore, by attending the course parents experienced how their children learn Japanese, since the class employed
both the content and pedagogy that were often used in their children’s Japanese classes. Importantly, when parents came
to know what learning Japanese was like, they acknowledged the difficulty involved and how well their children were
making progress in such a challenging school subject. One of the parents wrote that ‘[l have gained] an appreciation of the
progress and confidence my daughter has achieved” (Parent K); another wrote ‘now, | fully understand it requires lots of
time and effort to learn Japanese well and | will provide my best support to her” (Parent N). In the end, being on the same
page allowed parents to view how their children were learning Japanese from the children’s perspective. This experience
enabled parents to respect and appreciate their children’s effort, progress and achievement. As a result, they increased
their willingness to ‘support’ their children.

IMPACT ON THE WIDER SCHOOL COMMUNITY AND PARENT-TEACHER RELATIONSHIPS

The data analysis indicates that this course for parents functioned as a strategy for advocacy to promote the presence of
JLE at Redlands. Tohsaku (2014) emphasises the importance for advocacy of raising the visibility of JLE. To achieve this end,
the six Cs (Communication, Collaboration, Culture, Credibility, Connections, and Communities) need to be considered (see
National Network for Early Language Learning (NNELL) (2011), in Tohsaku 2014). Regarding Communication, for example,
Tohsaku claims that “we [Japanese language educators] should communicate what we are doing in our classroom
to parents, other educators, community and stakeholders whenever possible” (2014, 9). This course was designed by
employing the content and teaching/learning strategies that are used for the children’s Japanese language learning. In this
way, the course provided one of the authors, Yuji, who teaches both participating parents and their children, with a direct
communication channel by which he could share what he does for their children with the participating parents.

The data support the view that this course functioned as a communication channel between the teacher and the
participating parents. Several parents expressed that they formed a clearer understanding of how their children learned
Japanese at school, for example, commenting “[this course] makes me understand the learning process of my kids'
(Parent N). Furthermore, many participating parents highly evaluated the professionalism presented by the teachers. This
positive evaluation was often represented by words such as “enthusiasm” (Parent D) and ‘commitment” (Parent E). This
indicates that this parents’ course also allowed Yuji not only to convey to parents what he teaches his students (the children
of the participating parents), but also to communicate the passion and vision that he maintains to enrich their children's
Japanese language learning.

The data indicated that the participating parents communicated with other parents in the school community regarding
their experiences in this course. One parent, for example, commented that “I've mentioned to other parents that I'm doing
the course, and | think there would be a lot of interest from parents to do a Chinese, Latin, French, and Spanish course
too” (Parent D). This comment is considered important not only for raising the visibility of the Japanese language program
in the wider school community, but also for highlighting the great potential of this course to advocate foreign languages
education programs in the school by involving other stakeholders such as other language teachers and collaboratively
working with them.

This course for parents was considered beneficial in terms of strengthening the teacher—parent partnerships for children’s
learning. Parent P, for example, commented ‘it was fun to meet other parents and teachers’. As explained above, Yuii
has been teaching their children for some time; it may therefore sound somewhat strange to hear ‘meet teachers” from

parents, since he has met them before. Reflecting upon this comment, it is important to ask how much he knew about
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the parents of the children in his classrooms. Although we come to know each other through various opportunities where
teachers and parents interact (e.g., school events, emails, telephone calls, and parent-teacher nights), it appears likely that
parent-teacher relationships were strengthened considerably by working together towards a particular goal, discussing
children’s progress regarding Japanese on a more regular basis, exchanging and negotiating their educational visions, and
sharing a lot of laughs throughout this course.

Interestingly, before this course, many parents addressed Yuji as Mr Okawa, to signify that he was their children’s classroom
teacher. However, as the course progressed, the same parents began calling him not only Okawa Sensei (the significance
of which was explained to parents) but also Yuiji (his first name). This is another example that indicates that relationships
shifted to create something different, something that parents and teachers could establish by sharing a larger amount of
time and a stronger sense of trust towards each other.

DISCUSSION

This study demonstrated how improved parental engagement facilitated opportunities for children and parents to influence
each other’'s development (vertical and horizontal) in the context of the Japanese course for parents. As our literature
review identified, the current scholarship on parental engagement in second/foreign language education tends to discuss
its educational values by addressing parents separately from children, based on the assumption that parents influence
children’s language learning (e.g., Prescott and Orton 2012). However, as shown above, through the series of activities set
in this course, the children and parents were able to mutually scaffold each other’s vertical and horizontal development in
a variety of ways. Thus, this study suggests that an emphasis needs to be placed on this mutual engagement in Japanese
learning when viewing, designing and facilitating parental engagement.

It is now clear that mutual influence between children and parents brings about additional benefits, i.e., increased horizontal
development rather than just increased vertical development. When a unidirectional influence of parental engagement
is assumed, the individual activity and child—parent relationships are unlikely to change. However, child—parent mutual
involvement in Japanese learning altered how they engaged with and viewed Japanese learning. To them, learning Japanese
became not merely a school subject to study but a social activity where they ‘[hung] out’, enjoyed and shared their “interest
and enthusiasm’. Furthermore, children and parents gradually came to view each other differently as they understood,
acknowledged and respected each other’s initiative, effort, persistence, progress, confidence and achievement in Japanese
learning. This change transformed their relationships into more harmonious, mutually encouraging and collaborative ones.
These positive relationships between children, parents and Japanese learning enhanced children’'s motivation, confidence
and diligence in their own Japanese learning. This interplay between vertical and horizontal development can facilitate
development of a child as a whole person, thus putting their wellbeing at the forefront.

The focus on mutuality in this study requires re-addressing what it means to support children in language learning. As
mentioned, parental engagement concerns ‘how parents and families ‘support’ their children's academic achievement
and wellbeing” (DET 2018, single quotes added). It is certainly beneficial for children to receive direct support in forms of
teaching and guiding from their parents. In high school core subjects that parents are likely to have studied themselves,
such as English and mathematics, they often have more knowledge than their children and are able to support their
children. However, for subjects that parents often have not studied, such as Japanese, a different approach is needed. This
study demonstrated that children can develop their knowledge and skills in Japanese by tutoring and helping their parents
who are less advanced in Japanese than themselves, revising language items with their parents, and being exposed to new
expressions that are brought back to the home by their parents. Both parents and children could develop their language
knowledge and skills through a “good role reverse’, by being involved in the varied tasks that were set to promote their
collaboration. This suggests that support can take different forms. Importantly, parents do not have to teach the subject
or guide their children with their expertise. Parents’ “best support” can be provided not only as guides who walk ahead of
children but also as partners who walk alongside their children. When support is viewed in this way, parental engagement
can become achievable for subjects like Japanese.

The results of this current study also suggest that teachers reflect upon their views of parents to design a more supportive
learning environment for children. Harris and Goodall's study (2007) revealed that, while parental engagement is often
regarded as a "good thing” by teachers, parents and children, these three cohorts interpret the term differently. They found
that children view parental engagement as being primarily about moral support and interest in their progress, parents
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view it as offering support to their children, and teachers view it as a means for improving behaviour (39). These findings
cannot be overgeneralised, and we, as educators, need to be cautious about this result. The gap that appears between
parents and teachers might confine parents to a limited role for their children’s learning or may even exclude them from
the process. It is also debatable if teachers can provide the "best support” for their students on their own. Rather, it can be
suggested that this best support takes a stronger and more comprehensive form by encouraging parents and teachers to
work collaboratively without confining them into certain roles.

The results of this study further indicated that the teachers and participating parents began to construct stronger
relationships by sharing their interests, passion and educational visions around Japanese language learning. They shifted
the focus of their mutual gaze and came together by reconstructing their expected roles. This shift is a type of horizontal
development that enabled teachers and parents to realise their potential to better support their students/children by
connecting with each other differently. It seems that the stronger parent-teacher partnership fostered through this course
can function as a more solid foundation that enables students’ (children's) Japanese language learning at school and home.

CONCLUDING REMARKS

This study questioned an often-fundamental assumption that parental engagement operates in one direction, i.e., parent
to student. We investigated how both parents and children can mutually influence each other’s learning. The study also
explored the potential impact that parental engagement can have on the broader school community. The results discussed
above clearly indicate that the Japanese course designed for parents enhanced both parents’ and children’s vertical and
horizontal development, affecting how the notions of support and of parental engagement ought to be reconceptualised.

We used the metaphor of a tree in Figure 1 to illustrate vertical and horizontal development. We conclude by returning to it
here. Parental engagement can promote both vertical and horizontal development of children. To nurture the tree or child to
become taller and stronger (vertical development; something that is visible to the eye), the tree also requires an extensive
network of roots (horizontal development; something that is invisible to the eye). To become a healthier tree, however, the
tree (child) also needs a number of optimal conditions (contexts) that support its growth and development. One way this
can be achieved, through parental engagement, is discussed in this paper. Through their mutual partnership and interest in
the tree, parents and teachers can provide the nourishment that best supports a child’s learning and wellbeing.
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APPENDIX I
Summary of schedule, topics, and activities of the Japanese course for parents

WEEK TOPIC ACTIVITIES COOKING LESSON HOMEWORK

1 Getting to know each other Role-play Welcome sweets Introduce yourself to your
(Self-introduction) (Greetings at a gorgeous party) family members in Japanese!

2 Counting in Japanese Bingo in Japanese! Onigiri rice ball Play Bingo with your family!!
(age, year grade)

3 Introducing your family Ask me about my family Interview your child using
members Japanese!
(description) (e.g. Personality)

4 Revision Week Temakizushi Make onigiri rice balls with your

child!

5 Talking about your hobbies, Find your best friends! Ask your child about what they
what you like to do, what you proud of themselves!
are good at

6 Talking about your favourite Let's use Interactive Family time at your favourite
Japanese foods Whiteboard! Japanese restaurant

7 Expressions and sentences you Okonomiyaki Edit your video clips for your
want to know Yakisoba presentation with your child

8 Presenation: Party!!
My Family Video Album
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APPENDIX IT
Samples of pre- and post-surveys

PRE-SURVEY

Parental Polyglots - Japanese class preliminary survey

Thank you very much for participating in this survey.

This survey aims to obtain some information regarding why you have decided to take
this Japanese language course. The survey will be useful for us to design and deliver
this course and future courses. Information contained in this survey is strictly
confidential, however, we would like to be able to present our findings to several
stakeholders such as the school and in other venues. To gain your permission for the
information to be used (anonymously), please check the appropriate box below.

[ 11 give my permission for the information in this survey to be used.
[ 11 do not give my permission for the information in this survey to be used.

We are planning to set a post-course survey in which we would like to understand
your potential change you might experience by having done this course. Please create
a pseudonym (a combination of first name and family name) which allows us to link
your preliminary course survey (this survey) with your post-course survey. Please
avoid names that are considered ‘typical’ (e.g., John Smith or Mary Jones). You will
be asked to write your pseudonym on your post-course survey.

Your pseudonym:

1) Have you ever studied the Japanese language before?
Ifyes,

When?

How long?

Where?

No

2) Have you ever been to Japan?

Yes (give details)

No, but would like to
No, and don’t intend to

Never really thought about it

3) Do you have any chance to speak Japanese? Give details

4) Why have you chosen to study the Japanese language in this course?

5) Do you know why your son/daughter chose Japanese at Redlands?

Yes, (give details)

No
6) Do you discuss their study of the Japanese language with your son or daughter?

If yes, what do you discuss with him/her?

If no, why not?

7) What do you want to achieve by doing this short Japanese language course?

8) Any comments for us to consider at this stage of the program?

Thank you for your cooperation.

POST-SURVEY

Parental Polyglots - Japanese class post-course survey
Thank you very much for participating in the post-course survey. This survey aims to obtain some information
regarding your experience of learning Japanese language in this course. The survey will be useful for our reflection
and evaluation of this course as well for planning future courses. Information contained in this survey is strictly
confidential, however, we would like to be able to present our findings to several stakeholders such as the school and
in other venues. To gain your permission for the information to be used (anonymously), please check the appropriate
box below.

[ 11 give my permission for the information in this survey (o be used.
[ ]1do not give my permission for the information in this survey to be used.

Please circle the pseudonym that you created for the preliminary survey from the list below.
List of pseudonyms

1) Please evaluate the following aspects of the course by circling the most appropriate number on the scale.

a) Satisfaction

1 5
Extremely low Extremely high
Provide reasons:
b) Applicability to your situation
] 2---imeee e [ L ] 5
Not applicable Highly applicable
Provide reasons:
¢) Motivation
| 2ecio s P 4o 5
Unmotivated Highly motivated
Provide reasons:
d) Curriculum (e.g. teaching, course content, materials)
R S B 5
Poor Excellent

Provide reasons:

2) What, in your opinion, were some of the best things about doing this course?

3) Have your chances to speak in Japanese increased since doing this course? Give details.

4) Did your participation in this course ass

st your child's language learning? If so, how?

5) What did you think about learning the Japanese language with your child? Why do you think so?

6) What do you think you have achieved by having done this Japanese language course?

7) Did you find it beneficial for you to get to know other parents doing this course? Give reasons.

8) Any further comments?

Thank you for your cooperation.
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USING SHUWA

(JAPANESE SIGN LANGUAGE)
GESTURES IN THE
JAPANESE CLASSROOM

KATHLEEN DUQUEMIN
Gardenvale Primary School (Vic)

ABSTRACT

This paper outlines a new initiative where gestures based on shuwa (Japanese sign language; hereafter referred to as
‘shuwa') were introduced as a support for language learning in a primary classroom. An original text that aligned with
the Australian Curriculum was created to work with the shuwa, which became a platform for language learning. The trial
surpassed expectations, with students engaged and successful in the learning intentions.
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INTRODUCTION

T hear and | forget,

| see and | remember,
| do and | understand.
(Confucius)

There has been a variety of research in the use of gestures to support second language learning. Some studies have
focused on the influence of gestures toward auditory learning (Hirata and Kelly 2010), while others have focused on the
role of co-speech — gestures that naturally accompany speech. A plethora of research addresses the positive benefits of
the use of gestures in language learning, particularly in relation to supporting comprehension and recall of newly acquired
language.* Rosborough (2004) focuses on “whole body sense making” (227), where the gesture supports comprehension.
McCafferty (2002) views the use of gesture as supporting interaction between participants in a social environment. Porter
(2016) explores the use of gestures to support second language learning where language classes occurred once a week,
and in particular compared the use of visuals on their own to using visuals with gestures. Findings showed that visuals
with gestures led to more effective retrieval cues and richer memory traces. Gullberg (2010) suggests gestures used in
second language acquisition are interconnected with oral commmunication, and refers to them as not simply gestures but
as a system. This more substantial view of the use of gestures has also been supported by Mathison (2017), who suggests
that the use of gestures “enhances mental representations” (289). This would perhaps be a sound argument for the use
of shuwa (F&&; Japanese sign language), which is not only culturally significant in teaching Japanese but also brings a
wonderful shared-experience and story-telling element to language learning. | think we would all agree that students learn
more from experiences than from vocabulary lessons.

BACKGROUND

RATIONALE

The decision to use shuwa to support Japanese language learning was the result of a small group of teachers who met
to explore the benefits and pitfalls of using gestures to support language learning. The first challenge faced was that none
of the teachers were trained in Japanese sign language. This group met on numerous occasions which led to the JLTAV
Shuwa Project, a project coordinated by the Japanese Language Teachers Association of Victoria (JLTAV) and comprising
teachers from both primary and secondary member schools. The goal of the JLTAV Shuwa Project is to develop a database
of consistent and culturally-authentic signs that can be used by teachers to support Japanese language learning. These
signs were all taken from Japanese sign language databases or online sources and were kept authentic except where
culturally incompatible (e.g., where signs have a negative meaning in the Australian culture), in which case modifications
were made.

In spite of a lack of training in Japanese sign language, this group sourced shuwa dictionaries and educational texts, online
resources including comprehensive search engines for shuwa and video resources, and developed a goal and a timeline.
In the three years since this rather small and humble beginning, the goals have grown and the JLTAV Shuwa Project has
expanded to include the development of original texts, supporting videos (uploaded to the JLTAV Youtube Channel) and
resources.

While the JLTAV Shuwa Project has indeed grown into a significant initiative of the JLTAV, it is in the language classroom
where shuwa is delivering real benefit. Not only has this trial increased motivation among the students, it has also led to
significant improvement in the oral and reading skills of the students.

1 This argument is highly supported by a number of scholars including McCafferty (2002), Tellier (2008), Gullberg (2006 and 2008) Hirata and Kelly
(2010), Churchill et al. (2010), Casey et al. (2011), Rosborough (2014), Hirata et al. (2014), Morett (2014), Wakefield and James (2015), Porter
(2016) and Mathison (2017).
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PRIMARY SCHOOL: SHUWA TRIAL

Year 4 students were the first to engage in using shuwa as co-language in a trial of the unit, Nekochan to Sakanasan ("The
Cat and the Fish"). This unit was based on an original text created for the Shuwa Project and included not only Japanese
sign language for all of the language within the story, but a significant linguistic component including a focus on the use
of furigana (phonetic guide) with kanji (Chinese characters), the introduction of a variety of adjective types, and use of a
number of grammatical particles and sentence structures. With each new page of the story, a new linguistic focus was
introduced which built upon the previous one. By the end of the unit of work, the Year 4 students were able to read the
full text (17 PowerPoint slides in hiragana), read a number of high-frequency kanji, and demonstrate their comprehension
through the use of shuwa.

This trial was successful on a number of fronts. The students thoroughly enjoyed the story and the activities that
accompanied the story, and commented on the use of shuwa in a positive way, stating that when they didn't use shuwa
it was much more difficult to understand the meaning of the text. It is worth noting that as they progressed, some of the
signing dropped off a little as students became more confident in their knowledge, while other students used the signs
almost subconsciously. The co-learning of shuwa by the students with the teacher contributed to a deeper and more
authentic relationship within the classroom which positively influenced classroom behaviour and the overall atmosphere
in the learning environment.

The linguistic progress made by the students far surpassed expectations. The student recall of vocabulary and
comprehension of the content was quick and thorough, and due to this, learning to read the text in hiragana became
almost autonomous.

BENEFITS OF USING SHUWA

Using shuwa provided visual support for comprehension, so when students appeared to struggle with understanding,
the teacher was able to sign using shuwa and this triggered the students’ memory. The visual connection between the
sign, and the lexical item (and at times also the kanji character) allowed the students to visualise the word in the second
language and use that to recall the word (Porter 2016). The kinaesthetic aspect of using sign meant that the signs became
muscle memory and students were able to use the shuwa to trigger this memory both orally and kinaesthetically. The sign
and oral language became a single unit in the students” memory (Tellier 2009). The student use of shuwa became active
language learning incorporating multimodal aspects (Tellier 2009) and as a result students were holistically focused on
the language. This meant that the students were thoroughly engaged throughout the course of this unit of study which
benefited behaviour management.

The origin of each of the signs used was discussed when it was introduced. The origins of some of the signs are culturally
rich and through the sharing of the story, the language became a shared experience and memory, not just a lexical item.

PROGRAM

The story of “The Cat and the Fish” was designed to address the achievement standards in the Australian Curriculum in the
Year 3-4 Band, while engaging students and providing a launching pad for using shuwa to support language learning. Each
instalment of the story addressed a new linguistic focus that built upon the previous learning. While the overarching goal
was to read a text in hiragana and kanji with the support of shuwa, this unit also met a number of additional Achievement
Standards, as outlined below.

INSTALMENT 1

The first three pages introduced the students to the main characters, Nekochan and Sakanasan (Figure 1).
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Figure 1: First three pages of the story Nekochan to Sakanasan

The language accompanying this instalment included the use of furigana to support kanji reading, adjective/noun order in
sentences, grammatical subject and object particles, and two sentence patterns and the use of both positive and negative
verb endings. Students also looked at punctuation, comparing Japanese to English.

In using shuwa, the students were able to recall the vocabulary very quickly, with related shuwa providing clear
comprehension clues and shuwa origin stories creating a shared experience in the telling of the tale. For example, the
shuwa for ‘bear’ (KZ; kuma) is drawing a ‘moon’ shape from one shoulder to the other, which prompted a discussion
about what are often referred to as ‘'moon bears' (Figure 2).

The shuwa for ‘cat’ (fa; neko) is moving one hand up and down like a Japanese ‘lucky cat’, which again provided an
opportunity for a conversation about culture and the origin of the lucky cat. Signs for ‘'mountain” and ‘fish” are also visually
similar to the actual object, providing instant comprehension clues for students. Throughout this unit, students were often
able to recall the word in response to the sign from the teacher.

Figure 2: Shuwa for ‘bear’, ‘cat’, ‘mountain” and ‘fish" (all shuwa images sourced from http://hs84.blog jp/)
INSTALMENT 2

Repetition of the sentence pattern provided reinforcement for the sentence patterns learned. New kaniji were introduced
with discussion focusing on how kaniji is built in parts. This instalment of the story included the use of counters (which
students learned in their previous year of study using the counter for small animals). Students were challenged to count
the monkeys in kanji (Figure 3).

Figure 3: Instalment 2 of Nekochan to Sakanasan
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The shuwa introduced in this part of the story related to ‘tree’ (K; ki) and ‘forest’ (£; mori), and after a discussion about
the shuwa (Figure 4), students felt that these signs closely related to the actual kanji. This opportunity to discuss the
possible origin of the sign language led to a deeper understanding of not only the vocabulary items, but also of the kanji
and the culture of Japan.

Students were invited to imagine what the shuwa for ‘monkey’ might be, with some very interesting results, but again
resulting in sound comprehension of both vocabulary and shuwa.

Figure 4: Shuwa for ‘tree’, ‘forest’ and ‘monkey’
INSTALMENT 3

The kanji focus in Instalment 3 built on the previous one, where ‘tree’ (7K; ki) and ‘forest’ (Zx; mori) were introduced, and
students were challenged to try to work out the meaning of this kanji using their understanding of how kaniji is read and the
context in the images (Figure 5). An additional focus in this part of the story was on the double vowel used in the word for
‘wolf' i.e., ookami (§38375 +), which is an important pronunciation feature in Japanese language, and students discussed
other Japanese words that might use similar patterns, coming up with the word for ‘big’ (B&E LY, ookii) and the name of
the city ‘Osaka’ (585EHY; Oosaka).

Figure 5: Instalment 3 of Nekochan to Sakanasan
Again, students were challenged to anticipate what this shuwa might be and students really focused on the shape and

composition of the kanji in this endeavour. When they were finally introduced to the shuwa, they felt it was consistent with
other kanji relating to trees (Figure 6).

Figure 6: Shuwa for ‘woods’
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INSTALMENT 4

In this part of the story students explored the concept of compound kanji with the use of ‘bamboo forest’ (TT#K; takebayashi)
and again provided examples of other kanji in compound words (i.e., two kanji used to write a single word), coming up with
'volcano' (PNLL; kazan), ‘one small animal’ (—FE; jppiki) and Japan' (EHZ; Nihon), to name a few. The shuwa which reflects
both the object (i.e., bamboo) and the shape of the kanji brought forward much discussion about the origins of language,
both sign and oral (Figure 7).

Figure 7. Shuwa for ‘bamboo’

An additional focus was on pronunciation of both ‘scary’ (Z40ULY; kowai) and ‘cute’ (HMDULLY, kawaii), where the initial
essential in the pronunciation to differentiate the meaning. These are common issues in pronunciation that students often
struggle with. Using the sign language with these adjectives seemed to enable students to be more aware of these
pronunciation issues and in this part of the story; using the shuwa not only supported comprehension but also improved
pronunciation of the adjectives.

Furthermore, through this discussion students began to take notice of the hiragana representation of long vowel sounds
not only in the adjective for ‘cute’ (H¥DU Y, kawail), but also in the words 'yellow' (EULNNA; kiiro) and 'big’ (BHELY,
ookii) (Figure 8), which contain a similar long vowel.

Figure 8: Instalment 4 of Nekochan to Sakanasan
INSTALMENT 5

The kaniji focus in this instalment was on identifying different parts of kaniji (called radicals) which often carry meaning that
contributes to the overall meaning of the character. In this instalment, the focus was specifically on the so-called ‘splash’
radical (representing the element ‘water’, occurring on the left side of the character) in the kanji for ‘sea’ (&, umi).

In addition, the students were asked to read more complex sentences using colour adjectives and sentences containing
words connected with the particle for ‘and’ (& to) (Figure 9).
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Figure 9: Instalment 5 of Nekochan to Sakanasan

The shuwa for 'sea’ (&, umi) instigated a lot of discussion, particularly relating to the ‘splash’ radical and whether this kind
of compound was also represented in the shuwa sign (Figure 10).

Figure 10: Shuwa for ‘sea’

INSTALMENT 6

In this final instalment, the use of the ‘splash’ radical was further explored with the kanji for pond (48; ike) that also included
this water element, and students read more complex sentences comprising adjectives and nouns learned throughout the
story. At this point, the students were able to read with very little support, although they still used the shuwa to convey
the meaning (Figure 11).

Figure 11: Final instalment of Nekochan to Sakanasan

Introducing the shuwa for ‘pond’ led to a discussion around similarities in the shuwa for ‘tree’ (K; ki), ‘'woods’ (#X; hayashi)
and ‘forest’ (Fx; mori), and whether this was consistent in other related vocabulary items, for example, bodies of water
(Figure 12). Through these in-depth discussions around the structure of languages, the students not only developed their
understanding of Japanese language, but also expanded their cultural understandings of both Japanese oral and sign
language.



NSJLE 2018 PROCEEDINGS 36

Figure 12: Shuwa for ‘pond’

The creation of an original text as a foundation for the introduction of shuwa was successful, and creating this text
purposefully allowed us to align with the Australian Curriculum standards and incorporate the additional linguistic focal
points effectively, while maximising the support that shuwa provided. Certainly, it is worth the effort of creating a text to
suit student linguistic and developmental level and learning intentions.

BENEFITS AND PITFALLS

BENEFITS

At the end of this trial in Year 4, the students were able to read the full text with comprehension and did so with confidence.
They felt successful and this motivated them to want to learn even more. The inclusion of shuwa changed the atmosphere
of the classroom to one where reading was not a passive activity, but rather a fun and high-energy kinaesthetic one.
Shuwa provided not only comprehension clues for students throughout the reading of the text, but turned the learning
process into a more active one, where students were involved both mentally and physically. Additionally, using shuwa
provided additional visual clues for learners who required additional support in their language learning.

The amount of cultural context underlying the shuwa also added a depth to the language learning that turned simple
vocabulary lessons into learning experiences. Students' interest in similarities and differences between Japan and
Australia was pigued, particularly in relation to native animals (while learning the vocabulary for ‘bear’) and in the difference
between ‘woods' (#K; hayashi) and ‘forest’ (F&; mori). By shifting the learning from incidental vocabulary to a shared
learning experience, the students’ learning was deeper and more comprehensive.

One of the most positive outcomes of using shuwa in conjunction with the teaching of this unit was the commitment of
the students. Where traditional reading activities can lead to passivity and opportunities for students to disengage, using
shuwa meant that all students were participating in the moment and any disengagement was immediately apparent.
This allowed for maximum participation within the classroom and positively benefited the behaviour management of the
classroom.

PITFALLS

The major stumbling block in delving into the use of shuwa was in obtaining resources to learn the sign language, and
in navigating the various ‘dialects’ and making decisions about which signs to use. NHK's online shuwa dictionary? was
a valuable resource, as was the website Shuwa Shuwa shushusht?, particularly due to its search function. In addition,
a number of texts were obtained from Japan, which provided further resources. There is still some concern, however,
that the shuwa language is being respected and taught effectively given that the teachers using it are all self-taught. This
became particularly problematic in relation to particles and other grammatical items that did not have easily accessible
resources; in fact, in some cases it was necessary to view lengthy shuwa videos to identify signs that were being used
for particles.

2 https://www2.nhk.or.,jp/signlanguage/
3 http://hs84.blog.jp/
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In addition, there are some signs that, while a standard part of shuwa, are not appropriate for use in Australian schools.
These had to be modified (e.g., ‘brother’, which involves raising the middle finger of the hand, and ‘siblings” which requires the
middle finger of both hands being raised multiple times). These modifications were made after discussion with colleagues
and based on similar but less offensive gestures (e.g., using the thumb, rather than the middle finger, as the thumb was
used for ‘father’ and ‘grandfather’ and therefore reflected the male line of the family).

The final pitfall has both negative and positive aspects. The learning achieved by the students over the course of this trial
meant that the future curriculum will need to be rewritten, as the students far surpassed expectations and accomplished
nearly all the set work. Certainly, shuwa will continue to feature in these students’ learning as they are now quite competent
signers (to the extent of this text) and are keen to expand their physical vocabulary. One possible concern is that the
students will become so dependent on the co-language of oral and sign that their oral language skills will deteriorate
without the physical support of shuwa. This is yet to be seen, but potentially a concern in the future.

CONCLUSION

Throughout this trial period, while shuwa was a focal point of the language learning, students were able to improve their
oral and reading skills as well, and the shuwa became a co-language that both supported comprehension and improved
communication. Student use of shuwa became almost automatic, but the most exciting result was the confidence with
which they used oral language. The explicit instruction on the grammar in the teaching of this text led to an additional
benefit. The students became more comfortable in the use of grammatical particles, word order and sentence structure
and this carried on in subsequent teaching units. Whether this acquisition was a rote-learning process resulting from
explicit instruction or involved acquisition at a deeper level is as yet unknown (Ellis 2002), and perhaps would justify future
work in this area with grammatical acquisition as an additional focal point.
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ABSTRACT

The purpose of this paper is to report an attempt of asynchronous telecollaboration amongst Japanese and Australian
primary school students. Using an educational social networking site (SNS), students introduced typical cultural events
from their own countries in written language. Observing students” engagement and reviewing their reflections, it was
acknowledged that exchanging cultural information on the SNS became an authentic and meaningful opportunity in learning
foreign languages (FLs). Moreover, the telecollaboration project enabled many students to enhance their motivation in
learning FLs and understanding different cultures. Conclusively, telecollaboration amongst primary school students can
be significant for enhancing FL learning and triggering intercultural understanding (IU), and thus, a telecollaboration project
beyond borders is recommended for FL education for young learners.
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Emma: It's fun because we got to work in a group and see what Japanese kids do in English.

Justin: We get to share things with kids our age that live in a different place.



NSJLE 2018 PROCEEDINGS 45

BARITIE, REFEPHESUCERNDESHTHEHKRE DG E R T RENZ (HS5NTc, BEKGIAV
PUSLLT OB T %, 158, Rz ERAL LS,

EELI IR ERZEPOQ o & mEEEFE LV L. WED DD ofco. 1
RORHEEDD L. HEHELWEELDERZ D,

LT ERERAREIULENLBNUE. DLECWDZDDEHOC ER
W AEDSHUISE LR NS H DL B HoEHU e E RN
B Ofc,

— MADREDRIIE, NEFEFBEZDLDITEENGRHETHLDHVc EHTRINE CH D, BENG
AV MERDESHTHLDOH B DT,

Jeff: (Idon't want to learn Japanese) because | won't use this language in the future.

Wofe: TRENIZELD oflFE, HEEIFEFL L. B EIFBDEL,

AR EFRRE
FLASRL—Y 3 ERBE L RADEENIC L HIRVIRY DS, £ 70D 17 M ORBEREE BN,
R

F—ASZUTRIDOBRO—DIC, BEH BEDIRMEICHT LT BAARENS WMl POAY M ERITES
EDNTE BALTVEHEFORNZERASCED TERCLICL O TEREGIME GO ELFEITO5NZ, EUD
I T DREBEIE. BRRE 2 & LIKBN UV EWNERFEEVIRERLTOIR CH. HFICBEDDRKIEZ
TG CEDNTEDRICBUWTEIM CholeEEZ S,

£, BENE. TEEIDESI SR LD 5. 188 Pt BIZ TR CEfI LD 5. SNS &ALz 1 =7 —
2 IAVIEERERIANSCEICL O EBRBEDRAMLAERZROHAHIEN TEDEWV ORI ZERH LT,

BARIDHRE LTI HRIEY 72T —hORERD 5 Z<DREN NEFETCOIAZ 1 =7 —3>VDELEERL
BHLENTERIED BB, TN BEDONEFREBDHE KX CORAANRERLICLDTZI 17— 3V EEER
B NEANEDDGH ZEOEEF T HREEL L TEHEI NI, EoId NEALDERBEOIZ 1 =7 —> 32 EH)
HRERDN HEBEFBENDESEAHERBIONE DGO, 7OV METHER BEO LT 7Y MaEGERZZEE
I CHENICIBSHRFDRONS L OITEofc, CDXDBGEANREDERIG. RFEZEENDENRA
EERDHENS,

;!!.!I

bz

—A ATAV T MME WADFERIHBY Z5REE R HENT, TD—DIE BRIZERBERFEICH UV THBNC LD
BBAEIIRD CEGD Dl ECTH B, SEIDERE T, IFIBHEIDIC L EZER(C, FHElC OV TAY 7 b
F—LEE TV REDERZFHRICOVCUE T—LDEEED TNTNOHENE LY &% LTc, BaERERME



NSJLE 2018 PROCEEDINGS 46

Dol BEIRELABBNZ EBOIIRMZETVEAS. TOY TV MCODWIDERRIEPZTNTNDIREDERESE
DB TCENULLD 2T EEZEZTND, SEDT OV T bOIEEENEESEBHANCH DI EDFIRZEH
ENODIEE R, IR SEDT CEDTELGD O,

TaYVIT MBI BIREDEEE. SYABNMFHE LI REICLZDERGIZ 27— 3>Dfedldld BS
NG EDREICHIGEARZIY LT TOEEBNED ZHE ChHofcEEZ D, XLBNFISHERHE (SEDFE.
NEFEHARE) OREHRUVD BRMSICERET 2 Y 7ICDWE BROHZED LD OCLESHZEDLD
%o TNTNDNEFEFBDLNVEREOREEZEZR LI EC TLATRL =232 TRO Y I PRI %ZE
ABUWEL DB,

HHYIC

ATODV Y MVRUEEY NEEBFBICHITAT LOTRL —2 3 S AR EBNE A HEFHEREL.
BABRNBDRHE CH D EICE DU EFEPYNDEOERDBE . T U BIRSHELEULERREN DR LD
KREGEODNSEBRDEEZ D, &ee TLATRL—2 a2V E 0 QA RDFELBEHDEA. 2RI AT EE It
EFEE LI T SRR 12 md 21T T NEEFBDR—F— LA EREEE TNDEDTHAD,
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KEEFEZD2HD HANDS-ON
AERREIZT | R R N7

BRI T 72 LT
(DEVELOPING HANDS-ON
MATERIALS FOR JAPANESE

L ANGUAGE LEARNERS!
CREATING ‘A-HA" MOMENTS
WITH TEACHING MATERIALS)

AYAKO WADA (F1H #&¥)
Konan Women's University (Hyogo)

AN

ABSTRACT

It is important for teachers to find a motivator for their learners that leads them to continue learning Japanese positively
and autonomously, especially when they are JFL (Japanese as a foreign language) students. The key is to ask “How
can teachers create the conditions within which learners will motivate themselves?’, not "‘How can teachers motivate
learners?” To create these conditions, more ‘a-ha” moments are needed in the learning experience. The hands-on material
called "The Japan Pack” aims to do just this; through it, students are able to discover new language and culture through
everyday items, increasing their skill in the Japanese language. These everyday items introduce more usable language,
hence making different cultures interesting, more accessible and more relatable to learners. Furthermore, they create
a better understanding of Japanese culture and society and allow students to rediscover their own culture and society
through the experience. This leads to a more sustainable integrative orientation and intrinsic motivation.
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IFCHIC

AiglE FEEZVDNCEFNICFEB ICEODOELD EVOBBEHDE SICEELEREZHRET H5EDTH
%, JSL (Japanese as a second language) Tld75<JFL (Japanese as a foreign language) & LTS fesb, EfgDILF
HDEVELWVBNDEARFEER. [CERZFRTL | & TRBAER] ZE0DIF5 LK) KUEFRNICES
TEBHTEEDHE LI TBABFEEEDOHD hands-on AEREEM—BA/ W 7] EZDREICDOWNTIRET S,

B OIS ICEET 5578 — [EBEZHEDOII2] LI

BNCHITS FL ELTCOBARBHE DG Cld. [HBEIEFEEELZEDSDICEEDITNUIERLNDIEADH 7] LD
BWTBICESENS, TSICEDESIE. MEBEBEEDISICEHEDFEHY Tldxd TEDLIITTNIIMMENE
SEEDISDRGEEFHEED (T TZAN 1999) EWVSBLHSRENSNIEL, BADTEHREL NV
(FZ2E-BRE) DFEEICHABEETENICEATIELL, BAEAND—BMHEDEBKZIF TEL FHitaIC
MBA) & TBAFE) NOEHEER O UILWEEBGEE RAIFFEBETRIMN LT SCL o BEICKEOTES
IKEDOEEDETEHCED DD, LH L. ZTDEIGEHEC—RNICEEDIFoNE LTH. TDEMIESEL
AN
B_ERFEICHBIILEIEDITMIE CIE TDEFZFE T ARUCTEDRENICTHE OTCV2EHIS [HEsEE
DI (integrative motivation) | REEMENIE DT (instrumental motivation) | SFEEN S, ZDEEAFEOERE
2227 — 3> LIeWN ZOR-EPYEE IV EWNEWSEBRICE 5N Z0H0 [HE0EE DT T BUAE
PHEEEE DO EDIBRE. RFIMNGIERICEZZAS5N 200 NEEMEI DT Thd, 77V AFBEREBELD
2DDEGAERE NN E AR DRIE CHFT ZANFEEITH I 2E8EDIITMREIT oI — K F—& 52/ —h
(Gardner and Lambert 1972) |&. FiEHEIE DI 2R DFEBED AN B _EEBFBICHIILOTVWEEZ A F
BEDBHNRN. 2UEEICKIBRICIBRR DB DL,

FIZIE BAEFBEOBE OIFICOWTORE TlE FEDAFDHABER CEIEFBELNRELICEDHH
. BEENENE DI (REREREEICHEL. BROARFHRITEF LIELVEE) NEWEBEDAHRENRLEWN
SFERHH TS (FB. £ 2006) . FIH. 7R (2012) & FEEIE S HFHVEFBORBEMLICDUC BEADBAESF
BEAWRICHEBZT oIoD\ ZOFRER. HE8Em (integrative orientation) (K 2HHAEFEEIL. FBEZMET T
AEmh <. BENEE (nstrumental orientation) |C KHHAEFBEIIFEZ MR T HEEHNMENT EHDDH D
feo Efe. JSL & JFL OEMEDIFEEBEOMEMEORRIC DOV TREABAEFBEE NS E L CRAR LIEZE (2003)
ICLBE FEDIFITH LT SLEABFEEE L BAEFEELVEBWVICEEDLST 208V EEN L
50 ZDEARD—D2ELT JFL OFBEIL JISL DFFELVESNNRARCICKWT ENEREN. JFL DFEE
DEME DS EFFT S AT TEEC M NBR AR C S EARIBEDOCUNBEE CH AT EHNREN TS,

HBEOEBEFONFICHIT2EME DT IERD—D. B REE: (self-determination theory) (Deci and Ryan 2002)
Tl DI BEREDEGWLIMEL. IRELEENICEID SNIZH 5] TRMERIBIEHA S 7R ED. NEH5D
HAHTEDEFT K> TR CENARES T80 ITEE DI SNz (AAFERIEIE DI extrinsic motivation) JARED
5. 82 OPRLEER LI L oL CAEmM, BEMICESEAT IFUTL EWD TR TEi Dl

(RFEBEE DT intrinsic motivation) [C#1T7 LTWWEBENGE 7O RERZI TS, Z LT COFEEDEMED
I TDOFEZRT TebDEAE LT TEEMEOAUK] [BRERANDAUCK] [BIREDAK] D 3D%HIcT CENBRTE
EEZSNT N,
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MBERUDICK] LIFBDDITEE BDRELEERZF SV EWVSTTRTHY. BRERNDAK] LIFBENES
NDEEPEDDEESETRT CENDHUK T, [BRFREDIUK] EIFABEIDAL PHEEBZEIEIDY e EN SRR
DT EEDN INSDIKRDBEND L FEEITRENICEE DIToND L ENS,

HAEFEZEICHBUW L TBREOAK] AVEIcENDIRRES 1X. BSZ—APERKAZFEH L. HABFEZE5
MNEIRLUTWVDIRRE, TBRERNDAUK ] HVB e NICRES & BABFERICE > TRIENERLEITEHTE TN
ICKOTEONDEMR. [BRIEDICR] L. BAEPHANE -+t BAEFREH S VISEREBIEEESD
BRI S NIERAEE WS KOICBERZ SNBEAD, 2—7 v NS CHHAAREBE DA - HAFEABRDIZ
EREDBZENTOFBNRSN. D 3DDAKRAEREOHF THEIcENKL JFL DFBFEDHZEIE. [AFENE)
DT A TRFEMEE DT NOEIHEDIT 7Ot R DWTEH L. NS0 3DDACKREHBTLIICTET &
N KIVEELEEZSNS,

INSDFATIIZE L BNDBEAEFBEICOVORERREHEEZ 2L FEEDRB T AttaEBAREDE
% BROEFEMEOF TCOREN - BUARNGMUB. FEEDFB I 2HBHROEICH L FEBEICEOTDH

FBOMB DI ZLSTWEDTHY., DI EENZEDICTKOTEH. MENZEDITKOTEH. TN
ISREFELE D EEDE 2 EFE, £l B - #lE. BEERMICE U FBEERINEEMEHELS LI BHD
AARSEFEEDRLAE VB CHAUE  PEHB L NVOBAAEBEBEICE ST ES A - BRHOHMIME L TE
IcBEMTE<EIEFE RN,

ZECEOERANITERNC EDRELEICIBRD T ED TE EHENDAARGEITH I 28 DI I TR
WO ZE& DDAV Y REUT BRI ZRFE L. I BRLIRERBEZT o7,

R DT b

RFEMENE DT (intrinsic motivation) I&. DEEIT 52 EZNBHEOZTDEEDEMN TH 5L DG TADIEIR. DX
D ERBITNBERICAET WIMDIDIITOITADERR] (7 727X 1999) AEKT HH\ INZAAREFH
ICH IS5 E BAEZZINERITNBEORIC HFEr0] [RLUE) AR NERR Z#FBEELBENICREY
BEWVWDTEILTIZEDIEA D, TNAAJREICT HFEEEBICAO BT EIE [HEE (aha moment) J TIFELVEAD
h BARGEICKS [RR ) OBREAFEEEIDORITHAIRAL Tz, [T/ & TTEE] ZEHFEDET FER 18]
TR E BRI CEIME LTS,

[T LR IFBACRHBERGDDTHY, IEE] LI TRE] LIt T 2TcdIESIER TH D, SaFEICHLTL
fCald) DREIELCGEREINADIE A= 2 =7 — 3> DEBE LTDRE Th %, TLUTEDORICIE. BEDEEL
LTDRREITHAD, LD L. [CEd 1d Fomhofcd & 1R & 1B | DfcDEE THLHBTAD,

BRI ERR T 2ICHI), TTEE) D TRE LR DREZERL. XD 3z T hoié L,
o 9. OEHD ITedD) BAGEFE CIIEL BRI [BELAWN EBAZES EDHET L,
0 TLC QAT LARA T &8It I 54 ) T2 ) Xk LTOBASY D525 Cld 5L BB DICIZ
FEUEPMERDIIRN. TUCCTREDDDHEEZAD L
o Rkl AL HERNDERD [BAGE | FEDEHD L AEPERKI OGNS LD BaGxt
Z MARR) U TR 9 2857%F). TD IHREEER ] I [T LX) DNEDDHDIE TH S,
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B REZ T B BICEHINEC LI L2 EALIFERREBAGEICEIRR TH 5,

FEREFERED LT VLDl BMERDERICIE. TESILORIEE ] BRAEDBAGENH BRAEDBAI MR Z
HBLGEOS, EREMZ [R5 2] 56 TUTC HER T22EDTERDLD. ZLA EZAS] [HET2)
(RENT2) TRBREICED] THEEHLADB) GEDFEHHE) DT VLI THARE CHANL - HREHRET
2 RBRE TEBD DT 23 H2=BE T 5 RBROMEU DT T/ T TSI EEEH LT

FAMERN LDER R —HAEHE L BEHEOR S

HIMERRICTIE, BYIRED T 7 N —FHBEDT=6bD hands-on materials (BRI ZEANELHT DRV —AF

V) DFE FR- FiX - ZH 2009) ZEVIAN. THASEHE | DD D M) —FE M E UTRERELEM TBA

N1 (B0, 2) ZER LTz, BHIERD T O~ —FEHEDIcDDA— U/ r—AF v M. [BYZERITITTENTE

BEWADTEDIC, RYERFBAG | EWDEZATEHN COEZ HEER LI TBA/ Y7 (& MEAR) B8]
MARBREY | 75 BA - BAGEE DHAEFEBDIGA JFL OBEISFEALE VD FAETS

rB4/ \’\‘/’7J TR BICHTc o C BELIEDIFUT DR TH B, £ BELPI EYV2—/LELTEHFELOPT
LT BIDIT INCDT7A TLESZE DR e BV 1)V ETATLA—F (K3) Z/ER LT,

&re [ ‘authentic’ THBHIEE JFL DHEZETIIAE CHHEER 74 TLIE TH)) ZHiA fc. BamP it
/i E I\ T =Y DIREP T IO N PEEE EDRERFRZ L > M UT BAEON FIEREHidr 2
BIBEVSEAEERASEEHE I FTEAGIED CELHMBNG (T L Ch 5, BARTCAAE=ZERLCEEL
CWRBHZEEEEEL R CEDEE COLDAD, LH L. [8M) ) TH BT ERHARD D 2 NI DIIEL LS
B CHB, T T INSDTATLOIER. EERIIIEYEEFFFIDHBDH NV, BTl [HY)) =&
I BIcIC RED 152 ] JOITHEZEFRITEDMEREN LD, BRUBRWCEIO D DSTEWNE SRR L.
NBEMZEI L. RAEREL. DIEOEFREDZTDEE THEIDDIDIHNENZED DLV E LT,

Efe. BUCITAFET+—=HATBD Tl SALDHERIC T EIF) ZE BN, [TEFINDT+—HAZEEPR
FTWVEDZETA TLISERST ELEH LTc, MUARRTET CHCEFEIDTIINCH D [T L3 = ERLIE B
DRI CEDTA T LEER LT, TSI FEEDEE - BR DXL TR OCVWAHIBDEMIEZAD LSl B
ICECEND B/ ZESTELEE CHD. B CHAHTE BRI LOND LI KILEBDRRZFEPT
WS TH D,

R
M2 Xy 21 1 20148 D DRI REFRRUERAE b, TNETIC, BEOBFFRCORE. 7—AS5U70D

BEFRNDEHERE. 12 RV TORFERNDEL COREN DS (K1) . &5 Cld #BEL ZLTH—ANS
77 CORBEMERST Do
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BE CORES|

FBECld. REAZREMHAFINELTFEFFZR CEEDNRBZT Ofc, CORFER ClE #RIRELLCDRR

a7 2 ADBIE (S00EER) RESNTEY, RELIRIE. 8EEET TA29BEER 3FET TR 238D

CTdofc, FBREDL N UIAPIAIRC BAFEZRE L LV 2FEBELHR o, ThENDT T ACIREYE D
B4\ ) Z R LIcEEEER LI,

FRERI N\ r—2YDBAXEEZHFHND] [FBEEDOE A/ I MEEET S B0 DEDOZERS S LhEd
%] EL ERIFROFIECTIT o1,

FIFEL BRI DA—Yr—2AZ R [RA—Y7r—ADRIUIH B ZTLED 7] EBULDNF FENEE)
WO Teo I, A=Y T —ADHFDLS THEADSREDH/N V] ZEIHL. BETEBNGEDZBD DRRESL
EIC TR LU TRE ) T21ERZ1Tofc, NI FBREEFOEERRZFBICELT L [H2ERDERE
DANV) ZERED Lk, BA-BASE - BAANEDEARG DGO ZRCEES I EEBRL TS, T LT
[EH&ATREED L Zand i CEEa, T—7>—b (M4 2RIV —T -0 L TERLT

BECIIEALFRR H2WVFTNU LIS TKERER | DEREDEEDHRC. KEBBOE CH D, TI T IFH]X
o) ZHER L. BX(EOBREENLRITERLDY. BRI D71 T LZER LT, 7IL—TT7—7TIER
BRIC T/ ZFITE, )\ T —IICEDN TV DX F a8, [BREESH (T —7 > —MIBAGITNSES%
Wedh FBE—A—AD FEAICEIDY, oo AFILNIVOFEECTHOCH BROED 2837t EULDF]
e BORICHS [£/] EZTITEONCH B [BAREE] H S+ EN S EHRE KSR C EHEMISERNESM
TBHIENTED,

KEBICFEEND) Vr— e LT, EBIC DU TDORIEZ BRI T 57727 —MNEETIE [FEALEDF
BED TBA W7 ZEALICEEE BEMITHRA LS EHD D25l N B ofc, [EThELLAD L. R
LEECCATEEDZ<HBNETVWEBNET] T (S IDRE) INTHIAREREC M BARICHRITICITELY

ME#. BAROY R D CRCNQ EEEELRCHTEHNTEL. BRICOWCE 2 &ML i EWLS 5D
iiEE L) TETHRTETCELLFHLOVERE CLIL) THROBREDEAZ SITEDHDOH OTCHHLAH D
fo) DRABDERBDEELZE LD e, FICB\YMEERD KD ofc ) [FEE2ICWBIFAVWEERRICE & LT, B
IT QLG DLBS LIEWCT ] [TURRUCABTESD D 5L WEBNE T THEHLAD ofc LB
BODONED ofc) BE MBRZLES LUCAARPEAFEL DN ER LN ENDERE., JEB COEMRERDE
§2Rd DAV Mo N,

A—ARZUT7 TOEEA

FA—ARZ1)777Cld. Port Lincoln High School Year 8 (Y8) (FREF2F4A48Y) DiEIRBB L UCOHAFEND T TATERE
=11 20Tce CORBISTAE LTORESTN TWERFIERAR S AIKFELREL 2 (ARERSAGEENMEET LA
EHEBMFEDEZELE) . Y8 DU AL 192DHRM C. FEEIFAFILNIVCHhofc, FEERG TBAR/ W oD
FREHMAION EDROTEION AIDNEDIHRRT D) &L A=Y —ADHFDLITD 50074 T L& ER LT,
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ORT7—IVINy T ERE BEL Y b BFER)
Q%5

OfLAER—F

@EET VA

OfIR. 77 v 3 HEEs

BT ROFIETTofc. I T—0 27—k (EEEDO~ODTA T LIZDWC [\ r—I|faDENTHHD

S CRZLDIEH 2D [F—ANSVTDEDEED LA T EZRBOLD, WERMEDMEN) ZE. &7
W= DT =)W\ I DFRB=EEL o RICA~SNDT)IV—T T £/ HFICE., [FHRAFHERI, T—7>—bD
BNTER TN T UTEEIT, 7EBD T +— N\ 7 %1707,

F—ARSVT CORBEDIZE Y8DY SAfEofcfcd. KRy - HEMERNBAREIIKESRLDDH. [G1%

MBREZDH?] [T TEHTCDESGEHIRDNGZ2DH\ 7] [AA—MMIBLLTEWVLDL? ] EEFERBERFE. B
KISHESN Tz,

FEEICANIDDOEDELTUE £ RIS T EDTE BRTTEDLDE IFECIEHNED] LTAHELL
ANIXEER | ZLUC 2BRERC BELNE I S LD TCELGEBEDERL [\Z2]® [TenNUAL 1R LM
SEL [BAEE)  &RRICREFEG [£/) DAV HEMER—T) feofc, EMER—T) ORBWDFC 4T
(74 TFT—TNCESFER OFBEDNZ L [GE BRIV DN 7] EWVDEEHEEN. ZTIdd B
b F LR ENDRDE LBOERDBHENES NS,

ERIERLIEREALSI. [FEECBHSE TCRICEBTVEDZEEDLDITROIHN BIANDHELDDH

—FDFRB T, BRI DEZEITIILIKTEVDN RREH. Y8 DIHBEVSHEETATCEADEVDDEEHL
W EWDTa— N\ o =S,

WERAIEM THA/ WD) DFRE

BHEEORED O RENRATE, TIHEDIC S REBIERINTWVWESEYOD £ /] ZREAGE
WOEBBRHS METDNEB THBHENDTETS, oL PATLIFEY 2—)MEENTWBTes THA/ W DRA
T —EICRTANBEZAREIIEL THERE] © [HIBR) D& OICRIBTCERRIEGEDE. TRT—/W\y ] Mt
R—F) DEINZ DD ARDERTRTFAITHRBREND T —EDIRECEICHETHIREGEDHH 5, LIzH >
CEI2—IVTEITREITSC T v T 7T — M hud ki,

R AL 2E MBS FREDFIMGEICLDTA TLETDFEREDRENGE CH D EVDIRTS, FEIEHFE
LNIVDEBERFELCURR LI, TEHRDERE | OEEEZRLCSND L OTABBAICLTWLEDN FI1FL
ANbEli REERIFITE EZUTEDETCRNBERDONE LGS,

e BN EFDERLFBEIBDOE N T2 EN DD, INFK TOERE T FBELES [T£/1 IcEMN
CHBHAFREFREZFMECCELERLIN FBED [ER | ZHRTHILLEERLV DO ENEEELD
BIEEERL NS, BECOERBELRD) 27 —hcld BEENBREFEZFE DT KEGEBHE BERF=ZF
BLUEFET O EEN ] EVDRIEDNH DT, FEENROLT [EEAER | ITEVHED DL IICTHFE
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ELTARRICEHE T NS BEOERALEIITEZ T EVDTIIAELED S, f12 L, BN EEE (38 Of
HIEFRTBOTIIE FBED (KB & (EXHTL | EFHIFTHHDERICELDBNETH S,

ZLURBREVRBIL, 71 T LEEEFBICORITET 72 ) 7 —2—E UTOHBEDREDEE CHBHENDR
12o AREREIE TBA/ Ny 7] DREICHE WU [£/) ZFHALIOTEEHRDGL £/ hoEEEBSD 15
B 1K8% L ZICBAEOINTE T DI ENEE CH B, TDIcHIT FEEDL - e E = BAGE - BAXt
BERICEDOE T IR/ BREL.EMELTERLIEEICEBEDORRDBERBZ L HEATHENTEEL T EDN
HENDIRE T Do 71 77 [5RER T2 TR FEED [EE) L TRE ) ZFIT5LVIII5%EICE
L TOTCDDARNF ZFRZR ORI Y HETITNETESTE0N

+=a
o A

Z1TH 1TLBDFBRIFEERLWEDTHOIET T EVDEZA DDA CDREH BEHHR Xt EF
STERFWDD [FEE DB | D& ChY . ZD [EE I ICFEEFE - BRFEOINTEIT UL [TEE ZRERTEN
DRFERENEI DD FEEZROFENEADOEDREN TGS D, BEHLAWV [E /] ICHERL ThIC
DIEHBERX HEERR L. TLAZDOERDSENOXCPHRZBHERET 5, FEEE CHHHAETTD
BEEEE T BRI DREL FBEEDHAEZBDEG COBCHIRZERH D EN TERDTIFE
LWEBDDY

HAR B fERE

2014468 REARFREEAF B FEHFFR T
EE)

2014484 Port Lincoln High School Japanese room AR A

~2015518 F=AZU77) (FRZFAFEREHEEN OV ZIMETE)

20155128 | SMA Labschool Rawamangun IWAREFEEA

~68 (BFFEFR) (A Ex7) AR/ =%

2015518 ERmES AAEE/ \— o —X

~68 v HIVEBERSA 2 — (AHPF TR, WThEEEFR)
COAE=STY

2015488

~2017548

x® HERN\vIEHE

MERGE/ — b —REIE 20140 SERRMEE 7Y 7 2—DRBLTWSREFE C 7Y 7D - SRG LI, BRMOBAAREHREN PR
DIN=hF—ELTEEDTVRAZ Y MR, BAYLDBNZEITOHD,
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BJ1 Hands-on materials TBA/ Vw77 )
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(2 Hands-on materials DA HER
ZFeE/N\vT @E-F—ANZUT M)

IV FIVA—RER IO DFFEEE LTRELR ZFat ] DERD— R RIFERPERG SN EN TS,
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F5E (2003) [F2EHESFONEFL L COAAEFEEICHITL2IE DT DR —BENBAEFZEEELNREL ) MHROBAGERE]
13, EsohEs

TRU=R L 72 UFv—R JTANE - B PBEaaR (1999) TAEERET T REEEEDT T8I HiEtt

VL2 BIVZ14%  KILE" /BEREER Q005) 1B DI Z 2 2EeEEEA NS TY— 1 35 KEREEE

TITECEANERADRES 2017) DEANDBEAFEEEDIRK 2015FEBAEHEREREL )

MITECEANERSORER  THASEEE E-tEnER #E Q0/FE)
<https//wwwjpfgo.jp/j/project/japanese/survey/area/country/2017/koreahtml> 201810528 EHE8

TNTITBUANEBSS RS S Y 72— THASE S—h—X1 <https//jfacjp/partners/> 201968 15HEHR

CRAELTD - RRIECESE - ZHZEE (2009) MEREEYEE C O EREREEI BaEE

E%ﬁé?' REGE (2012) BB EMBENEFBOREM OV CBEABFRTBEENRIC—) [AAFHERMRE] 245, BEOEHS
F=

Deci, E.L. and R. M. Ryan. 2002. Handbook of Self-Determination Research. Rochester, NY: University of Rochester Press.

Gardner, R. C. and W. E. Lambert. 1972. Attitudes and Motivation in Second-language Learning. Rowley, MA: Newbury House.
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(USING VOICE SAMPLES

IN JAPANESE CLASSES:

A PROPOSED TEACHING

METHOD)

NOBUKO WANG (£ 1)
Senshu University (Tokyo)

ABSTRACT

Language teachers can turn students’ voice samples into active-learning projects to teach several aspects of language
including listening, pronunciation, writing, and new vocabulary. In this study, students firstly listened to a voice sample
several times and attempted to write it down correctly. Teachers were then able to check how many mistakes students
made in terms of sokuon, hikuon, or grammar/conjugation errors. Secondly, students practised reading words aloud again
and again with good articulation and intonation in preparation to make a copy. After that, teachers recorded the students’
own voice samples, adding music and sound effects. It was thought students would be encouraged by listening to their own
voice samples. | attempted to use these materials with students whose levels were higher than N1 in Japanese-language
classes in a university in Japan. The following interview and evaluation by rubric indicate that students” motivation to learn
increased as a result, with higher levels of participation in class than previously recorded.
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I

EEHBEOR CEEEDII 1~ a v EE LS EAIE BEERLEESIBEIIRHEEVNEDTE, RKEE

BELUOBEEWEEND BB DS TH D, —F BEA > b 2— 3 RR—AEBIST HEBIL. SCEDEF DS

BEVBEILICENBTENEL KB PRBICEHT 2HBIIEE L BRUSHEAE SV OHARETH B, 2T T

P EEE G AEERIBAE O LICERED 2EEE LT, TODBEEDFL— 42— [LEESOOIIER TS
[IRA ZH > 7)) VRO BARE BV AN BIEEETTS L BN G 2D TRV E B8 LT,
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SUPPORTING MIXED-GROUP
LANGUAGE LEARNING
THROUGH COMMUNLTIES OF
PRACTICE AND BOUNDARY
CROSSING

CHIHIRO KINOSHITA THOMSON AND NAGISA FUKUI
UNSW Sydney (NSW)

ABSTRACT

Tertiary teachers of Japanese are able to observe the outcomes of school Japanese language education in the students
who enter their courses after completing Year 12. However, there are few similar opportunities for school teachers to see
what their students will learn if they continue their studies at university. This paper has two purposes:. one is to inform
secondary school teachers of what awaits their students after they leave school and enter a university Japanese program,
as well as their potential graduate destinations. The other is to share with school teachers and other general readers
details of the UNSW Japanese program, which aims to connect students and others using Japanese, and to illustrate how
the concepts of Communities of Practice and Boundary Crossing can be applied to language programs.
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INTRODUCTION

The authors of this paper teach Japanese at UNSW Sydney (the University of New South Wales, Sydney). We receive a
number of students who have studied Japanese in secondary school into our university classes and see the outcome
of school Japanese education embodied in these students. However, school teachers of Japanese do not usually have
opportunities to see what their students learn once they graduate high school and continue their Japanese studies at
university. This is especially evident in experienced teachers who have been teaching for a number of years and may not
be familiar with current university practices.

This paper has two purposes. one is for secondary school teachers to find what awaits their students after they leave
school and enter a Japanese program at university (in this case, UNSW). The other is to inform school teachers and other
general readers about the concepts of Communities of Practice and Boundary Crossing used within the UNSW Japanese
program, which aims to connect students and others using Japanese.

BACKGROUND

THE UNSW JAPANESE PROGRAM

At UNSW, we offer a full range of Japanese courses from absolute beginner to professional level courses. High school
leavers with HSC Japanese experience enter directly into intermediate-level courses. They may study Japanese as elective
courses while carrying one or more majors in different disciplines, or they may major in Japanese studies as a single
major or in double-major/double-degree structures. A typical student for us will enter our program after completing HSC
Japanese, and major in Japanese studies as part of a double-degree program. These students often go on exchange to
Japanese universities for one semester in their second or third year. At the end of their university career, they enrol in the
Japanese Capstone course, the final course for those who major in Japanese studies.

Our Japanese program at UNSW aims to foster students who can connect with each other and with other Japanese
speakers by using Japanese. Underpinning this aim is the theory of sociocultural understanding of languages and learning;
that is, we learn languages as we make social connections. Our program is envisaged as a network of Communities of
Practice (Wenger 1998, Thomson 2017) where each Japanese course forms a community and our students engage in
Boundary Crossing; that is, they move between multiple communities (Aoyama 2015, Ishiyama 2018). This paper takes the
Capstone course as an example to show how we operationalise these theoretical constructs in our program.

COMMUNITIES OF PRACTICE (COP)

A CoP is a type of community where members regularly and interactively engage in participatory practices to achieve
shared goals. In the UNSW Japanese CoP, students use the Japanese language in networked communities, within and
beyond the classroom and the course. This approach breaks down the walls between teachers and students across
courses, and sometimes between the university and the Japanese community in Sydney. In teaching Japanese in Australia,
we design our program to provide students with a clear purpose for using Japanese. Students are given opportunities
within the program to use their Japanese skills in real-world contexts by meeting with a variety of people. The concept of
CoP works well to achieve this type of learning environment.

In this CoP, students regularly engage in interactive activities using Japanese with other members of the community, who
are their peers, classroom teachers, senior student supporters who regularly attend junior classes, postgraduate student
supporters, and native-speaker supporters. They form a ‘community’ (Wenger 1998) of people who share a ‘domain
(Wenger 1998) for purposes of learning and supporting the learning of the Japanese language. They engage in shared
‘practices’ (Wenger 1998) of pair-work role plays, interviews and so on. Our students learn as they participate in these
practices, with support from various types of scaffolding from other members of the community. Every student can draw
support from the unique strengths of their peers. The roles of supporter and the supported are interchangeable depending
on the strength of the members and the tasks they are engaged in. Participation of more capable senior students and
native-speaker supporters brings yet more variety to the practices. In other words, our students never learn alone.
Concrete examples of how the UNSW Japanese CoP operates are illustrated in Thomson (2017). Our Japanese program
CoP is illustrated in Figure 1.
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Figure 1: UNSW CoP Network

BOUNDARY CROSSING

While our students participate in a variety of practices in their own CoPs, they also engage in Boundary Crossing by moving
between multiple CoPs. Cross-boundary Learners (CBLs) are those who move between two or more situations and,
through that process, connect the communities. CBLs learn as they move to a new community and by participating in the
different and unique practices of the new community. Furthermore, Boundary Crossing mutually transforms CBLs and all
the communities they are engaged with (Ishiyama 2018).

CBLs typically experience two types of learning: 'vertical learning’ and ‘horizontal learning’ (Aoyama 2015; see Figure
2. Vertical learning refers to mastery or acquisition of knowledge and skills, such as new vocabulary and using new
grammatical structures. While vertical learning can be seen in a single community, horizontal learning is particularly
characteristic of Boundary Crossing. It refers to noticing new ideas and gaining new perspectives, as we compare how,
what and why two communities do things. An example of horizontal learning could be the personal development of a
senior student who participates in a beginner Japanese class community as a teacher’s assistant. The senior students can
assess their own Japanese ability against beginner students. Simultaneously, they are perceived as advanced speakers by
both beginner students and their teacher. As a result, they develop a new identity as an advanced-level user of Japanese.
This boosts their confidence and motivation for studying Japanese, whilst also developing a greater sense of responsibility
and care for their kohai (juniors).

Figure 2. Learning by Cross-boundary Learners
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PROGRAM

The Capstone course is the last course for those who major in Japanese and consists of three hours of face-to-face
classes per week for 13 weeks. The course offers the students an opportunity to conduct a small group-research project
on various aspects of Japan, and then present their findings in Japanese to members of the UNSW Japanese program CoP
and to the members of the Sydney Japanese community at a student conference. The student conference is managed by
the students of the Capstone course with support from the students of other courses who enter the Capstone community
as they cross the course boundary. The roles of Capstone students in relation to the conference include contacting
Japanese media, advertising the event, creating the conference program booklet and corresponding with guests, while the
roles of students from other courses include acting as MCs at the conference, managing the registration desk and setting
up the venue.

The backgrounds of our students are quite diverse in two different ways. Firstly, they have a variety of expertise in addition
to Japanese studies; the majority of our students take double degrees combining the Arts and Social Sciences degree with
another undergraduate degree. Many students are taking an Engineering, Commerce or Science degree simultaneously
with their Japanese major within the Faculty of Arts and Social Sciences (FASS). Some of our students are majoring in
both Education and Japanese within FASS to pursue future careers as Japanese teachers at high school. Secondly, the
Japanese language proficiency levels vary among the students. Some start learning Japanese with us, which means they
have been studying Japanese for only two and a half years, while others have completed the Japanese HSC subjects and
have been studying Japanese for almost nine years. We also have quite a few heritage-language students.

Students in the Capstone course are placed into small groups of 4-5 each. The teachers carefully form these groups by
considering each member's Japanese language proficiency level, their gender and ethnic backgrounds, their interests,
their expertise, and their requests. Typically, in one group there will be 2-3 students who have completed HSC Japanese
at their high schools alongside 2-3 students who started learning Japanese with us at the university. Once groups are
formed, students liaise with other members in their group to define their research topic and commmence their research.
Different students possess different strengths in a group and they utilise those strengths for achieving their common goal.
Those who have stronger Japanese language skills help other students’ Japanese, while those who have strong research
skills can lead the group research. We often see that one or two students in each group have excellent organisational
and interpersonal skills and they are great assets for sustaining the collaborative group work effectively and minimising
frustrations encountered by the group members.

The students also organise the conference by themselves with the support of the teachers and students of other courses.
They are allocated to different groups for these tasks. For example, one group works on public relations by contacting local
Japanese media such as Nichigo Press as well as officials and companies such as JETRO and the Japanese Consulate to
request to advertise the conference in their newsletters. A different group may work on creating the program booklet for
the conference. They organise a photoshoot day for the class and discuss with their peers about designs and photos to be
included in the program, after which they create the whole program booklet.

The conference is a showcase of the UNSW Japanese studies community, not just of the Capstone students. The first-
year students help out where non-complex Japanese usages are required, such as being a time-keeper and photographer,
while ex-Capstone students take the MC roles. The advanced Japanese students are at the guest registration desk, asking
guests’ names and receiving their meishi. These tasks are mostly performed using Japanese. Also, many other students
from our Japanese courses come to the conference to listen to presentations and support the Capstone students.

During an intermission and a small party after the conference, the students have an opportunity to talk with the guests and
other students. Those opportunities are great for socialising as well as for discussing their research findings.

The Capstone conference itself forms part of course assessment for the students. The audience evaluates each group’s
presentation and how they handle a question-and-answer session. They also evaluate the conference overall, and those
marks are used as formal assessment. The teachers evaluate the progress of each student and give their feedback to
students individually, to the group, and to the whole class constantly during the semester. In addition, the students also
evaluate their peers and themselves at the end of the semester.

A short clip of our 2017 Capstone conference can be viewed at https://tinyurl.com/UNSWCapstone2017.


https://tinyurl.com/UNSWCapstone2017
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BENEFITS AND PITFALLS

INSIGHTS

The concepts of CoP and Boundary Crossing are working in our Capstone course. The group research projects are mutually
supported by the students of the Capstone course who regularly comment on each other in the process of preparation.
This course encompasses a social practice that enhances the students’ engagement with the Japanese language and
boosts their motivation. The students apply Japanese in a real-life context, practise by peer collaboration, enhance their
Japanese communication skills, and subsequently find and become role models of the UNSW CoP. Our students develop
a sense of belonging to their course community, and to the overall Japanese program community. In the process, the
students cross the boundaries between multiple communities within the UNSW CoP network, to support and be supported
by each other. They also cross the boundaries into the Sydney Japanese community and engage in various practices using
Japanese, while members of the Sydney Japanese community join us at our conference and undergo their own new
learning experiences. Cross Boundary Learning happens at both ends (Ishiyama 2018).

The experiences of the Capstone course give the students not only the joy of connecting with others and crossing
boundaries to see and experience new communities, but also enhance their graduate capabilities. Some of our Capstone
graduates are currently working locally at high schools, at the Board of Studies, at universities in Japan, in the JET program,
at Japanese enterprises in Japan, or for international firms.

PITFALLS

The motivation of students varies in any course, and our students are no exception. As a result, some students put less
effort than others into the course and create an uneven workload. We have created both peer- and self-assessment
systems for evaluating how much everyone contributes to the project work. This evaluation system has been effective in
understanding whether any unbalanced work contribution occurs within groups; however, it has been unable to change
the situation.

Furthermore, the course requires high commitment and is time consuming. Students take other subjects at the university

and have other commitments in their lives. We need to consider their lifestyles and might have to reduce the workload to
meet their needs.

CONCLUSION

This paper showcases one of our Japanese courses, providing an example of how the Japanese program is designed
at UNSW. It is intended to give school teachers an understanding of what awaits their students after they leave high
school and enter a university Japanese program. It also demonstrates how the UNSW Japanese program aims to connect
our students with other Japanese users, and how the concepts of Communities of Practice and Boundary Crossing can
be applied in a language program. We hope that language practitioners will find this paper informative and helpful in
understanding the benefits of practising these new approaches in language learning.
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ABSTRACT

This report describes the information literacy support given to students of intermediate and advanced Japanese courses at
the University of Technology Sydney, with the cooperation of the library at The Japan Foundation, Sydney. Students were
instructed how to effectively use selected digital information services to find appropriate Japanese literature at information
literacy sessions. The post-session survey shows that students gave favourable assessments of the session content,
noting that it was of benefit to their course assignments. This report concludes that the information literacy session helped
students better locate Japanese literature to refer to in their assignments. Furthermore, the outcomes achieved from out-
of-classroom-style instructions prompted students to study autonomously. Since a considerable number of the students
experienced difficulties finding good search keywords due to their limited vocabulary, methods to help students find more
effective keywords should be investigated further.
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&R = 2177JU Workshop: Find Japanese newspaper articles, read them with computer assisted tools.
This resource is provided as a separate PDF file for download from the NSJLE 2018 Proceedings website.

B2 2018F A Pl v avigay v —h GEdhEIES TR

- Valuable resources were introduced.

- The links that were introduced on the slides look useful.

- There were some new discoveries for me in the use of the Library catalogue.

« [t was great to be able to hear a Japanese librarian giving us guidance, as | don't have any opportunity to

listen to Japanese aside from hearing my teachers at university.

- All the books that were displayed for us today were related to our research, which was helpful.
« | could not find any resources about Japanese baseball, which is my topic.

B3 2018F /1A £k 2y a0y > — GEdhREEL R

=%

- The library seems to contain a lot of books, which | should find useful for my research.
« [t was really good to find out that the library has many magazines and DVDs. | would like to spend more

time there to look for what | want.

« Having a short excursion to the place itself was really uplifting and showed me opportunities | can make

the most of.

- [ actually came to the library in the previous summer holidays to look for Japanese fiction to read. | could

not find any though, as they seemed to have a lot of kanji that | could not understand. After today’s visit,
however, | now feel that | can find something suitable for my level of Japanese.

- The library is clean and seems to contain a lot of books, but I am not sure yet about online searching/

referencing.

2018FHHEAR - Eik Fa17 7 — b (BEIRAEEDER)
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What are problems or difficulties you have experienced conducting research in Japanese?
- Too many/too few results, hard to find relevant results sometimes
- Finding relevant articles for the topic | chose, finding articles that are recent and not too old
- The lack of ability to read Japanese articles due to kanji and trouble understanding some websites.
- Japanese may be too high advanced for my level, or there is too much kanji I do not know so my
understanding of the reading may be at a very low level.
+ When there's a lot of unknown vocabulary, it gets tedious to read.
- Finding the right keywords, using the right databases, filtering relevant information
« Amount of time taken to read through articles

2018F&HA ik a1 > —b GEEIELIIRDY
What are problems or difficulties you have experienced conducting research in Japanese?

- The sheer intensity of grammar and vocabulary in more academic articles makes it a very time consuming
process. Firstly, you must be able to read everything, then understand everything by its isolated parts,
then understand the text as a whole, and then understand the article as a synthesised text.

« It takes longer to research and checking everything and making sure you understand everything

» Reading kaniji, understanding technical vocabs, and finding the right resources

« Finding a variety in sources of relevant data.

- Getting a rough idea whether an article is relevant before putting the effort into reading and translating

the whole thing. It's discouraging when you finally understand it only to find it is not relevant.

&HS:
2018FHHAR - Lk v a7 r—~ (BIRAEEDER)

Advanced
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« It was a productive and helpful session.

« | thought it was very informative and helpful as previously | had no idea how to research for Japanese
articles or resources, and the ones on Google were too advanced (in their use of Japanese) for me.

- The library session was well structured and informative.

« Showing us how to search for resources step-by-step helped with better understanding how to use
Japanese search engines.

- Learning not only websites we could go to, but pop ups we could use to view the meanings of Japanese
words on any website as we were browsing.

« Provided information on how to find credible Japanese sources and ways to read them

- Explanation on how to use search engine and keywords. Also, their strengths and weaknesses.

« It was useful to see demonstration of many different websites in regards to the Japanese research task.

- It made me reconsider how | should approach looking for sources.

- The sources were not comprehensive and did not cover a variety of topics one might want to research
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- Useful to know how to use keyword searches and sort through articles
- Showing different resources | wasn't aware of before was inspiring.
- The handouts, the translation tools, and Factiva will be quite useful.
- Introduction of the online resources like rikaikun was much appreciated.
- It was informative and encouraged me to use Japanese resources (newspaper) for my assignment.
- Thank you for taking the time to explain these resources, if they weren't introduced today | probably
would not have used them.
- Didn't really cover how to generate key words.
« It was useful but needed to be more tailored to specific types of research
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GRADUATES" USE OF
JAPANESE LANGUAGE
IN THE WORKPLACE!

ROWENA WARD
University of Wollongong (NSW)

ABSTRACT

Underscoring a series of government initiatives promoting language education in Australia and New Zealand, particularly
Asian language education, is the presumption that the study of a language will lead to greater employment opportunities.
Anecdotal evidence suggests that some university Japanese language learners anticipate using their Japanese language
skills in the workplace and/or that their language skills will help them gain employment. Yet, no research specifically
addresses these questions.

This article discusses the results of a 2017 online survey of graduates of Japanese language from Australian and New
Zealand universities between 1997 and 2016. Responses were received from 67 graduates, 60 of whom had used their
language skills in at least one role post graduation. In almost 30% of cases this role was located in Japan. The discussion
covers the degrees completed by all respondents, the reason(s) why they studied Japanese at university and whether
they expected to use their language skills in the workplace at the time of graduation. Interestingly, improved employment
opportunities was not the primary reason for graduates studying Japanese. Discussion also covers the specific language
skills used, as well as the regularity of use. Discussion of spoken skills also covers the level of skill used. The results show
that spoken skills are the most commonly used skill in the workplace, followed by reading and writing. Almost 80% of
graduates who used their spoken skills did so at the basic or advanced level, and almost 74% used their spoken skills on
a daily basis.

A number of graduates’ comments on the use of Japanese language skills in the workplace are also discussed.
Graduates recommend that language students undertake professional/technical studies in addition to their language
studies. The results have implications for careers advisers, university marketers and degree administrators.

1 This project was funded through a LHA Challenge Grant. It has UOW Ethics Approval (2017: 308).
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INTRODUCTION

Anecdotal evidence from university language classrooms—especially at the advanced level—suggests that a number
of language learners hope to use their linguistic skills in their post-graduation employment and/or believe that their
language studies will provide them with an added advantage in seeking employment. Yet, little research has considered
whether or how graduates use their language skills in the workplace. This is despite many of the Australian Federal
Government's language policies over the last three decades or so being instrumentalist in nature and predicated on the
idea that language skills—especially Asian language skills—would lead to employment opportunities. The former Federal
Labor Government's now archived “Australia in the Asian Century White Paper” (hereafter, ‘Asian Century White Paper’),
for instance, suggested that Asian language skills would be useful for “building capacity” for Australia’s engagement with
its regional neighbours, and that the development of Asian language literacy would lead to employment opportunities for
speakers of Asian languages (PM&C 2012). The Joint Australia-Japan Working Group's “Strengthening Japanese Language
Learning and Support for the Australian-Japanese Business Academic Relationship” report (2010) recommmended improved
support for career opportunities and incentives for Japanese language learners, but few new initiatives have emerged. The
one notable exception is the inclusion of an internship in the Federal Government's flagship New Colombo Plan Scholarship
Program (The New Colombo Plan Scholarship Program 2018 n.d.), although this is, understandably, not restricted to
Japanese language learners. The Australian Council of Learned Academies (ACOLA) in its 2015 “Smart Engagement with
Asia: Leveraging Language, Research and Culture” report, highlights various sectors (e.g., science) where engagement with
Asian countries would benefit from language development (ACOLA 2015) but does not address the issue of how languages
are used at present.

Due to the dearth of research into the employment of language graduates, irrespective of the language, it is largely
unknown how university language graduates are using their language skills in the workplace. One exception is Ward
(2016), who discusses the level of skill and regularity of use of Japanese language in the workplace by graduates in the
five years post-graduation. According to Ward, graduates with both majors and minors in Japanese were most likely to
use their Japanese language skills in their first position post graduation, in most cases using only their spoken skills and at
a basic/beginner level (2016, 156). Ward recommends that further research be undertaken into the field. In line with this
recommendation, a questionnaire was developed to investigate graduates” motivations for studying an Asian language at
university, whether they used their language skills in the workplace and whether they expected to use their language skills
in the workplace at the time of graduation.

JAPANESE LANGUAGE AND THE USE OF LANGUAGE SKILLS

The teaching of Japanese in Australia has a long history. James Murdoch was appointed to concurrently teach Japanese
at the University of Sydney and the Royal Military College, Duntroon, in 1917 (Sissons 1986). Until the 1980s, enrolments
in Japanese language classes tended to be low compared to European languages but from late that decade, as the
Japanese economy expanded rapidly, there was a “tsunami” of enrolments (Lo Bianco 2000). However, the collapse of
the Japanese economy in the 1990s had an adverse effect on enrolments. As an indication, enrolments in Japanese at
Australian universities stood at 6,387 in 1990, but by 1993-1994 had risen to 9,697, which constitutes an increase of 51.8% in
four years (The Japan Foundation 1992, 1995). By 1998, enrolments had fallen slightly to 9,593, but by 2003 were down to
8,520 or a fall of 12.1% since 1993-1994 (The Japan Foundation 2000, 2005, 1995). Whilst enrolments recovered to register
9,682 in 2012, there was a sharp decline to just 6,420 in 2015 (The Japan Foundation 2013, 2017).? In New Zealand, 965
students were enrolled in a Japanese language course as part of a bachelor’s degree in 2010, but by 2018 enrolments had
declined to 690 (Education Counts 2019). The fall in enrolments in both countries occurred despite the appeal of Japanese
popular culture (e.g., anime and manga) as a motivational factor encouraging students to learn Japanese. According to one
survey of language educators, 54% believed that an “interest in manga, anime, J-Pop etc” was a reason for their students
learning Japanese (The Japan Foundation 2013, é). This is broadly in line with a Northwood and Kinoshita Thomson study,
which found that the third most common reason given by students for continuing their language studies was that they
“enjoy reading manga, watching anime and drama” and that 76% of advanced level students express an interest in those
activities (2012, 341). From a different perspective, Armour and lida (2016) show that consumers of Japanese pop culture
were interested in learning Japanese, but this interest did not necessarily mean studying in a formal setting.

2 The 2012 figures include 2,445 undertaking a major in Japanese, 6,677 studying Japanese as an elective and 560 as extracurricular studies. In
2015, the figure for students undertaking a major was 1,354, whilst 4,745 were enrolled in Japanese as an elective and 321 as an extracurricular
subject.
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According to The Japan Foundation, in 2015 Australia was ranked no. 4 in the world in terms of the number of Japanese
language learners and had the highest number per 100,000 people (The Japan Foundation 2017). Whilst pop culture may
be a factor in students learning Japanese, discussions with learners indicate that at least some of them hope to use
their language skills in the workplace; that is, they are aspiring towards what Nakamura (2015) refers to as the ‘career
domain”?® This anecdotal evidence is supported by research by Curnow and Kohler (2007) who considered secondary
school students’ reasons for continuing their language studies, and Northwood and Kinoshita Thomson's (2012) study of
university students’ reasons for continuing their Japanese language studies. According to Curnow and Kohler, a “small”
number of secondary students continued with their language studies (albeit not specifically Japanese) “for career-related
reasons, although the justification was not related to a particular career goal” (2007, 22). That is, the continuing students
think that their language studies “might help in the future” or “can help in a future career path” (Curnow and Kohler 2007,
22). Northwood and Kinoshita Thomson found that 47% of advanced level students thought that Japanese was ‘useful for
my career” (2012, 341) whilst 75% of students “who already spoke another language.. indicated that Japanese might be of
practical benefit to their career” (2012, 351). Despite learners’ stated interest in learning a language for career purposes,
only limited research has focused on whether graduates use their language skills—Japanese or otherwise—in Australian
workplaces. According to Enderwick and Akoorie’s study of successful and non-successful exporters in New Zealand,
language graduates were employed primarily in “marketing” related roles (1994, 12). Webb's small-scale study of language
graduates from one university in the United Kingdom showed that 96% use their language skills in their employment and
54% held “jobs where foreign languages were essential” (Webb 2010, 32). In their study of Irish exporters, Clarke (2000)
found that “[tlhe ability to read a communication in a foreign language” was considered the “most important language
skill required” whilst “writing ability” was the “least important” (2010, 86). In the Australian context, 79% of the linguistic
functions graduates report using at work are “oral” and only 19% were reading (11%) or writing (8%) (Kinoshita Thomson
1996, 27). Ward's (2016) research also found that oral skills were used more than reading and writing skills.

The lack of research on the use of language skills in the workplace is disconcerting in light of the globalisation of business
operations that has led to an increased global recruitment of staff. The British Council report “Culture at Work’, which
details the results of a survey of the criteria that employers in nine countries (although not Australia) look for when selecting
employees, notes that many consider candidates’ ability in “speaking a foreign language” (2013, 13). However, Phillip (sic)
Turner, Director, Global Stakeholder Affairs, Fonterra NZ, commented that “[ilf someone comes into a job interview here
and says they're fluent in a language, does that make me more likely to employ them than someone that doesn't? (No,
it doesn't)” (Corder, Kawai and Roskvist 2018, 47). From a different angle, Michael Byrne, Chief Executive of Linfox, in his
criticism of Australia’s education standards commented that his company was increasingly hiring staff from Asia because
they “speak four or five languages” (SBS News 2014). Yet, one of the respondents to this survey commented that “[iln my
experience, there are limited jobs in Australia where language ability is a requirement. But students with a passion for
languages can find opportunities—or make their own.” Irrespective of whether this respondent’s experience is common
or not, too little research has focused on whether, or how, graduates use their language skills in the workplace. Moreover,
as Bashfield (2013, 11) indicates, there are “few recognisable measures of the success” of policies outlined in documents
such as the Asian Century White Paper. Without research, such measures cannot be developed.

SURVEY QUESTIONS

In order to understandif employment opportunities figured in graduates’ reasons for studying an Asian language at university
and whether they expected to use their language skills in the workplace at the time of graduation, a short questionnaire was
developed and made available online. The target population was graduates who had completed a major or a minor* in an
Asian language in Australia or New Zealand between 1997 and 2016. The questionnaire was available for about four weeks
from late August 2017 and a total of 128 responses were received. This paper deals only with the 67 responses received
from graduates of Japanese. The questionnaire comprised a series of multiple-choice and short-answer questions. Some
questions were compulsory (for example, questions relating to degree completed and the industry sector where they used
their language skills) whilst others were optional. The questionnaire specifically asked graduates to answer in terms of
the role/position in which they had used their language skills the most. That is, respondents were asked to focus on only
one role/position post graduation. Questions addressed sex, the industry sector of the role/position and the role/position

3 Nakamura's (2015) use of “career domain” is loosely based on Unemori et al's “career/education” thematic self category.
4 A minor typically constitutes four consecutive language subjects.
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title. In terms of the use of spoken skills, the questions addressed the regularity and level (‘Basic, ‘Intermediate” and
Advanced') of use. The definition of the three levels was based on The Japan Foundation's JF Standard’ (Japan Foundation
2015). Questions on the use of graduates’ Japanese reading and writing skills also addressed the same issues, but after
the survey had gone live it was found that the descriptions for intermediate- and advanced-level reading and writing skills
were incorrectly uploaded. Consequently, discussion on reading and writing refers only to whether the graduates used their
reading and writing skills and the regularity of use, and not the level of use.

At the end of the questionnaire, the graduates were given the option to leave a comment for present and future Japanese

university language learners about employability using language skills. Over half of respondents left comments. A number
of these comments are discussed below.

SURVEY RESULTS

RESPONDENT BACKGROUND

An invitation to participate in an anonymous online questionnaire was sent by email to graduates of the Chief Investigator's
(Cl) own institution as well as to coordinators of Japanese at other Australian and New Zealand universities to forward to
their graduates. In addition, the invitation was posted on the Japanese Studies Association of Australia (JSAA) Facebook
page and to a number of other organisations (e.g., the JET Alumni). The invitation encouraged recipients to forward the
invitation to their contacts. Through this modified cascade approach, a total of 67 responses were received from graduates
of Japanese.® Of these, 61 (91.04%) were graduates of Australian universities and six (896%) were graduates of New
Zealand universities (Figure 1. In terms of Student Type, 92.54% were domestic students and 7.46% were international
students (Figure 2). All but one of the international students were female and had studied in Australia. The fifth international
student was male and had graduated from a New Zealand university. For brevity, the respondents from both Australian and
New Zealand universities and the domestic and international student cohorts are discussed together. Almost all graduates
(66) had completed a major in Japanese, with only one graduate (1.49%) completing a minor.

Figure 1. Respondents by Australian and New Zealand university

5 Due to the ‘optional’ nature of some questions, not all questions received the same number of responses.
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Figure 2: Student Type: Domestic or International

Almost two-thirds of the respondents (41 or 61.19%) were female and 26 (38.81%) were male (Figure 3). It is unclear how
accurately this breakdown reflects the female/male Japanese language major and minor cohort, but anecdotally in many
universities female students outnumber male students at the upper levels.

Figure 3: Respondents by sex

In terms of the degrees which the respondents had completed, the highest proportion had completed a Bachelor of Arts
(BA) (41.79%), with combined degrees (32.84%) the next most common (Figure 4). One student also completed a Diploma
of Languages, which is usually studied concurrently with another degree program. No graduate completed a single
degree in Engineering or Science, although two completed a BA/Bachelor of Science, one completed a BA/Bachelor of
Medical Science and one completed a Bachelor of International Studies/Bachelor of Science (Honours). The most common
combined degrees completed were the BA/BCommerce (four graduates) and the BA/BEducation (also four).

Over two-thirds of graduates (67.16%) had completed a double major as part of their degree. The most common major
other than Japanese was Politics and International Relations (4), whilst Asian Studies (4) and Asia-Pacific Studies (2)
accounted for another six graduates. An additional eight graduates completed a major in another language (two in French
and one each in Italian, Korean, German, Chinese, Spanish and Indonesian). Of the seven graduates who had completed an
Honours program, three replied regarding the discipline of their Honours program: one completed an Honours in Japanese
Literature, one in Japanese Studies and one in Science.
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Figure 4: Respondents by degree(s) which they completed

As it was anticipated that graduates may have had more than one reason for studying Japanese, the question relating to
the reason(s) for studying Japanese at university allowed for multiple answers. The most common reason (88.06%) was
‘General interest’ which was followed by ‘Belief in ability to speak more than one language’ (55.22%) and ‘I thought that
it would help me get a job’ (50.75%) (see Figure 5). That is, just over half of respondents believed that studying Japanese
would be beneficial for their employment opportunities. A minority of graduates (9 or 13.43%) studied Japanese because
a language was a requirement of their degree. Similarly, despite anecdotal evidence that the number of students with at
least one parent born in Japan had increased over the two decades covered by the survey, less than 3% replied that they
studied Japanese for ‘Heritage” reasons. The 11 respondents who indicated that they had studied Japanese for ‘Other’
reasons included three who had returned from exchange in Japan and one who replied that they wanted a “qualification
to go with their language ability”. This indicates that a small number of graduates had lived in Japan prior to commencing
their Japanese language studies at university. It is unclear whether their language background provided these graduates
with more opportunities in the workplace than those who began their language studies at university.

Figure 5: Reason(s] for studying Japanese at university

Interestingly, an overwhelming majority (91.09%) of graduates indicated that at graduation they expected to use their
language skills in the workplace (Figure 6). As discussed below, whilst only six graduates did not expect to use their
language skills, in practice seven did not use any language skills (see Figure 8). Of the six graduates who did not think they
would use their language skills, four left a comment. Three replied that they had ‘changed their career goals’, "pursued a
career related to the other degree” or similar. The fourth replied that they had “not attained a high enough standard’. These
responses indicate that some students change their career aspirations after they commence their tertiary studies. More
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research on this issue as well as on skill achievement levels is required. On the latter issue, an interviewee in a recent New
Zealand report on languages commented that ‘I think it is questionable what you can do with the Japanese language that
you have learnt only for a few years at university” (Corder, Kawai and Roskvist 2018, 47). That is, university level language
studies are not necessarily sufficient for language proficiency.

Figure é: Expect to use language skills in employment at the time of graduation

Figure 7: Industry sector of position where Japanese was most used

The ‘Education & Training sector was the most common industry sector where the graduates’ role/position using their
Japanese skills was located (Figure 8). In terms of position type, 25 (43.86%) of the respondents described their position
as ‘Educator/Trainer’ whilst 12 (21.05%) described their role as ‘Administrative’ and 10 (17.54%) described it as ‘Technical/
Specialist” (Table 1). The number of respondents working as an ‘Educator/Trainer’ (25) is lower than those employed in
the ‘Education & Training’ Sector (28), which means that not all graduates working in that sector are educators. Yet, it
is unclear whether the high proportion of respondents working in the ‘Education & Training sector reflects the reality
for Japanese language graduates or whether it is a reflection of the dissemination of the survey by Japanese-teaching
related organisations, such as the Japanese Teachers' Association of NSW (JTAN) and JET Alumni (JETAA). Members of
associations such as JTAN are primarily employed in either primary or secondary schools and this would have an impact
on the results, especially in terms of the level and regularity of use. For example, primary school teachers are unlikely to
use ‘Intermediate’ or Advanced’ level skills, although they may use their skills on a daily basis. Of the 25 who worked as an
‘Educator/Trainer’, ten (40%) indicated that the role was in Japan. However, more research is needed to better understand
where language graduates—Japanese or otherwise—find employment post graduation.
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Position Type No. of responses Percentage
Administrative 12 21.05%
Educator/Trainer 25 43.86%
Management 2 3.51%
Technical/Specialist 10 17.54%
Other 8 14.04%
Total 57 100%

Table 1: Role/Position description

LANGUAGE SKILLS

Of the 67 graduates of Japanese who responded, 60 or 89.55% used their language skKills in at least one role/position after
graduation (Figure 8). This proportion is significantly higher than in Ward's (2016) pilot study but is one less than the number
of graduates who at the time of graduation expected to use their language skills. Of the 58 respondents who replied
regarding the location of the role, 37 (63.79%) replied that it was in Australia, two (3.45%) that it was in New Zealand and
19 (32.76%) that it was in another country. Of the latter, 17 (29.31% of all respondents) replied that the role was in Japan.
That s, almost 30% of the graduates who used Japanese at work, did so in Japan. It is possible that a number of graduates
worked in ‘Teaching in Japan' roles, including those on the JET Program.

Figure 8: Proportion of graduates who used any Japanese language skill in the workplace

Five of the seven graduates who had not used their language skills left a comment as to the reason: one wrote that “the
job nature does not require the language. Does not coincide with my other degree”; one wrote that language skills were
“not recognised/valued”; another wrote “not required”; one wrote they were “not relevant, and my language skills were not
high enough for the type of jobs | would have liked to apply for”; and the other wrote "no jobs”.

Of the graduates who used their language skills, just over 95% used their spoken skills (Figure 9). This makes spoken skills
the most commonly used skill, which is in line with the studies undertaken by Kinoshita Thomson (1996) and Ward (2016).
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Figure 9: Respondents who used their Japanese spoken skills

In regards to the frequency of use, most graduates used their spoken skills ‘On a daily basis (73.68%) whilst 10.53% of the
graduates used their spoken skills ‘Once a week’ (Table 2). An additional 15.79% (nine out of 57) used them ‘As required’ or
on an inconsistent basis.

Regularity No. of responses Percentage
On a daily basis 42 73.68

Once a week 6 10.53

Once a month 0 0

As required 9 1579

Total 57 100

Table 2: Regularity of use of spoken skills

In terms of the level of Japanese spoken skills used, 42.11% of respondents used their language skills at the 'Basic’
level whilst 36.84% of respondents used ‘Advanced’ level skills (see Table 3. The high proportion of graduates who used
‘Advanced’ level skills is encouraging and indicates that there is not only a significant number of graduates with this level
of skill but they are also using their skills. More research on the contexts where advanced-level skills are being used is
needed. Interestingly, intermediate-level skills were used by the least proportion of graduates. In terms of the combination
of sectors and skill level, of the 24 who used their skills at the ‘Basic’ level, 15 were employed in the ‘Education & Training’
sector. That is, more than half of the respondents who used basic-level spoken skills were employed in that sector. This is
a probable reflection of the level of skills taught in that sector and/or the possibility that they taught English.

Level No. of responses Percentage
Basic (e.g., participate in conversations on common work-related topics in | 24 4211
informal context)

Intermediate (e.g., summarise and/or describe issues raised at meetings) | 12 21.05
Advanced (e.g. give presentations on specialist topics, adapt language | 21 36.84
appropriately for different audiences, be interviewed in the language)

Total 57 100

Table 3: Level of spoken skills used
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Figure 10: Use of reading skills

In regards to the use of their reading skills, almost 90% (52 of 58) used this skill (Figure 10). The proportion of graduates
using this skill is significantly higher than in both the Kinoshita Thomson (1996) and Ward (2016) studies. This result could
be partially explained by the high proportion of graduates employed in the ‘Education & Training’ sector. In terms of the
regularity of use of their reading skills, 37 (72.55%) used them ‘On a daily basis" whilst nine (17.65%) indicated that they
used them ‘As required’ (Table 4). The use of graduates’ reading skills on a daily basis is far higher than the results of the
Ward (2016, 156-157) study which showed that less than half of the respondents with a major used their Japanese reading
skills on a daily basis.

Regularity No. of responses Percentage
On a daily basis 37 72.55%
Once a week 4 7.84%

Once a month 1 1.96%

As required 9 17.65%
Total 51 100

Table 4: Regularity of use of reading skills

Figure 11: Use of writing skills
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In terms of writing skills, 79.31% of respondents reported using this skill. However, in comparison to the use of reading
skills, twice as many did not use their writing skills. In regards to the regularity of use, 29 of the 44 graduates who use their
writing skills reported using them ‘On a daily basis” whilst seven (15.91%) reported using them ‘Once a week’ (Table 5). The
remaining eight (18.18%) used their writing skills ‘As required”

Regularity No. of responses Percentage
On a daily basis 29 6591%
Once a week 7 15691%
Once a month 0 0

As required 8 18.18%
Total 44 100%

Table 5: Regularity of use of written skills

Finally, more than 35 graduates left comments/suggestions for present or future university Japanese language learners
regarding employment using language skills. One common theme was the need for students to undertake technical/
professional studies in addition to the study of Japanese. The following two comments are examples:

Language is essential to differentiate yourself in a tight labour market but tends to be icing on cake — so ensure you have a

technical qualification as well eg economics or law or science.

Language/culture by itself will not be enough for employment beyond something like the JET program or academia. You must
have another qualification or interest under your belt that is not language-related (i.e. public policy, accounting, audit, law,
finance). Find the industries in which your country/language are strong in Australia. Examples include mining, engineering, and
professional services such as financial advisory, law, audit or something similar. In short, your foreign language/culture skills
will be of use in the long run, but you MUST have a professional skill or qualification (the plus-alpha as they call it in Japan) to

offer a prospective employer.

The above comments are broadly in line with comments mentioned in Ward (2016). Other graduates noted the importance
of the skills that language learners develop in the process of language learning (e.g., ‘soft” skills such as intercultural
understanding) and the need for ongoing engagement with the language to maintain proficiency. Examples include:

It isn't all about employability, it is about understanding others who are not like you. Learning a language opens up a world of
culture, difference, acceptance and richness.

Actively look for ways to engage with native Japanese speakers on a regular basis. Since graduating, as | haven't had the
chance to use my Japanese language skills my level of Japanese has dropped back to a beginner’s level unfortunately.

CONCLUSION

The results of this study show a complexity as to how university graduates use their Japanese language skKills in the
workplace and why they chose to study Japanese. Significantly, the results show that a high proportion of graduates
are using their language skills in the workplace in at least one role post graduation. Moreover, in line with Kinoshita
Thomson (1996) and Ward (2016), speaking is the most commonly used skill, followed by reading and writing in that order.
Importantly, a high number of graduates use their spoken skills at an advanced level and, compared to both the Kinoshita
Thomson (1996) and Ward (2016) studies, a higher proportion of graduates use their reading and writing skills. This latter
difference could be due to the high proportion of responding graduates employed in the ‘Education & Training’ sector where
the teaching of reading and writing skills is an essential element of the curriculum. The results also show that a number
of graduates use their skills on an ‘As required’ basis, which indicates that they are not used regularly. Such a scenario
could potentially have a negative impact on graduates’ ability to maintain their linguistic skill levels. The results also show
that whilst over 50% of graduates study Japanese because they think it will be useful for their employment prospects,
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an even higher proportion do so for ‘General interest’ or because of a ‘Belief in ability to speak more than one language'.
That is, perceived employment opportunities are not necessarily the main reason for graduates to have studied Japanese.
Importantly, a high proportion expect at the time of graduation to use their language skills in the workplace and, for the
most part, this expectation is met. However, in nearly 30% of cases, the role is located in Japan. Whilst such a situation
indicates that graduates of Australian and New Zealand universities are successful in gaining employment in Japan, it could
indicate that there is a lack of ‘value' placed on language skills by Australian (and possibly New Zealand) businesses. Yet, it
could also be a reflection of graduates’ strategic use of a sojourn in Japan to improve their language skills.

These considerations clearly indicate that more research is needed on the employment of language graduates. Research
incorporating interviews which specifically addresses how graduates use their language skills would provide greater
clarity on the employment by industry sectors, location of the role as well as the regularity and level of use. Research on
graduates’ comments about their language skills being “not valued/recognised” by business is also needed. Finally, whilst
not specific to language graduates, research into students’ changing career aspirations during university studies would be
of use to university teaching staff and administrators.

The results of this study have implications for career advisers, university marketers and degree-structure administrators,
particularly in terms of the need for students to develop technical or professional skills in addition to their language skills.
The results also have implications for policy makers; government programs encouraging and/or supporting language
studies are important, but business needs to be engaged more so that opportunities for language graduates (or even
internships) are available and there is greater recognition of the value of language skills.
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